Topic:  Natural Environments Influence the Development of the Native American Cultures of Iowa
Deb Wieskamp     wieskamp@qconline.com
Luann Garrett      blgarrett@machlink.com
Learning goals:
1. How environments influence life style and cultures?
2. How did Native Americans use the natural resources of   Iowa?
3. How did stars influence geographical movement?
Key concepts:

1. Story telling of Native Americans

2. Indigenous: 

1. Plants

2. Animals

3. Resources found in Iowa

3. Community Building

4. Daily life survival

5. Diversity of Arts

Teaching Standards and Benchmarks:
http://fp.uni.edu/iowaonline/2.htm#native
2      Native Americans
a. Archaeologists believe that people first arrived in what is today Iowa approximately 12,000 years ago.  These people were the ancestors of the American Indians of today. 

b. The first Iowans used the earth's resources for food, clothing, and shelter. 

c. The Federal government tried to control American Indians through treaties and forced land sales.  As a result, tribes frequently moved into and out of Iowa. 

d. The Meskwakis, one of the most enduring Iowa tribes, still live on their settlement near Tama.

http://fp.uni.edu/iowaonline/1.htm
Iowa Education Code 281:12.5(3) b.:  [Elementary grades 1-6] Social studies instruction shall include citizenship education, history and social sciences.  Democratic beliefs and values, problem-solving skills, and social and political participation skills shall be incorporated.  Instruction shall encompass geography, history of the United States and Iowa, and cultures of other peoples and nations.   American citizenship, including the study of national, state, and local government; and the awareness of the physical, social, emotional and mental self shall be infused in the instructional program.

Lesson Plans:

Native Americans of Iowa- History Mystery

Material: paper, pencil, and worksheet with key terms
Objectives: Students will demonstrate prior knowledge of Native American history and after the unit students will demonstrate knowledge of the key terms.

Procedure: hand out material and give students fifteen minutes to formulate their narrative.
Assessment: Pre and post narrative that will assess what they know and what they have learned.
Key terms:
Customs

Nation

Tribe


Reservation

Indigenous

Tipi  


Prairie

Bison

Tracking

Constellations
Archery

Arrows

Dream-catcher
River


Habitat

Chief

Sioux

 Lodge

Sauk


Winnebago

Black Hawk        Mesquakie
Ioway

Sac and Fox

Moccasins          Totem Poles
Wickiups

Cultures

Nature Resourse
           Canoe

Eagle

Beads

Title: MIGRATION OF THE IOWA TRIBE
Objectives: 

Students will understand the migratory life style of the Native Americans.
Materials: Use the following excerpt, pencil and students’ journals. 
Procedures: Read and discuss in groups of four the following excerpt.

 Assessment: Write a entry in your journal about the migration of Iowa tribes.
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From: Henry R. Schoolcroft, Information Respecting the History, 
Condition and Prospects of the Indian Tribes of the United States, vol III 
(Philadelphia: Lippincott, Grambo and Company, 1953), pp. 256-58
   The original outlines of the Indian map were drawn in the rough by Waw‑non‑que‑skoon‑a, an Iowa Indian, with a black‑lead pencil on a large sheet of white paper, furnished at the mission‑house on their reservation on the Kansas‑Nebraska border (No. 16 on the map). It has been reduced in size, and its rigid lines adapted to the surveys of the public lands on the Missouri and Mississippi. The original is retained in the Indian Bureau.
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   The object of Waw-non-que-skoon-a was to denote the places where the lowas had lived using the sixteen migrations which preceded their residence at their present location, the Missouri; and, in truth, it nearly exhausts their history. The marks to denote a fixed residence are a symbol for a lodge. These are carefully preserved, with their exact relative position. Their order, as given, is also preserved by figures. Could eras be affixed to these residences, it would give entire accuracy to the modern part of their history. As it is, it depicts some curious facts in the history of predatory and erratic tribes, showing how they sometimes crossed their own track, and demonstrates the immense distances to which they rove.

  The earliest date to which their recollection extends, as indicated by location No. 1, is at the junction of Rock River with the Mississippi. This was, manifestly, in or very near Winnebago territory, and confirms the traditions of several of the Missouri tribes. From this point they migrated down the Mississippi to the river Des Moines and fixed themselves at No. 2, on its south fork. They next made an extraordinary migration, abandoning the Mississippi and all its upper tributaries, and ascending the Missouri to a point of land formed by a small stream, on its east shore, called by the Indians Fish Creek, which flows in from the direction of, and not far from, the celebrated Red Pipe stone quarry, on the heights of the Coteau des Prairies, No. 3.

  They next descended the Missouri to the junction of the Nebraska, or Great Platte River, with that stream, No. 4. They settled on the west bank, keeping the buffalo ranges on their west. They next migrated still lower down the Missouri and fixed themselves on the headwaters of the Little Platte River, No. 5.

  From this location, when circumstances had rendered another change desirable, they returned to the Mississippi, and located themselves at the mouth of Salt River, No. 6. Here passed another period. They next ascended the Mississippi and settled on its east bank, at the junction of a stream in the present area of Illinois, No. 7. Their next migration carried them still higher on that shore, to the junction of another stream, No. 8, which is well nigh to their original starting point at No. 1.

  They receded again to the south and west, first fixing themselves on Salt River, No. 9, above their prior site, No. 6, and afterwards changing their location to its very source, No: 10. They then passed, evidently by land, to the higher forks of the river Chariton, or Missouri, No. 11 and next descended that stream to near its mouth, No. 12. The next two migrations of this tribe were to the west valley of the Grand River, and then to its forks, No. 14. Still continuing their general migrations to the south and west, they chose the east bank of the Missouri, opposite the present site of Fort Leavenworth, No. 15, and finally settled on the west bank of the Missouri, between the mouth of the Wolf and Great Namahaw, No. 16, where they now reside.

  These migrations are deemed to be all of quite modern date, not exceeding the probable period to which well known tradition could reach. They do not, it would seems aspire to the area of their ancient residence on the lower and upper Iowa Rivers, and about the region of St. Anthony's Falls.

  We are taught something by these migrations. They were probably determined by the facility of procuring food. They relied, ever, greatly on the deer, elk, and buffalo. As these species are subject to changes, it is probable they carried the Indians with them. It is not probable that their locations were of long continuance at a place‑not over a dozen years at a location, on the average. It might be longer at some places, and less at others. This would not give a period of more that 180 years, before their arrival at their present place. Marquette found them, in 1673, at the mouth of the Des Moines. This, it is seen, was their first location.
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	Title: BLACK HAWK'S NARRATIVE
OF THE 
YEARLY CYCLE OF THE 
SAC AND FOX Tribes
Objectives: The students will gain an understanding of challenges faced by the early inhabitants of Iowa.
Materials: Black Hawk Narrative
 Procedure: Read the narrative as a whole group.
With a group of four write down the characteristics of Black Hawk, feelings, personality, and leadership qualities and how he approached the challenges of survival. 
Assessment: We will use one large Venn Diagram for each group of eight students. The groups will complete one Venn diagram about Black Hawk. Group one will work together with group two and so on. Students will add characteristics on the Venn diagram. We will come together as a large group and share our findings. 



	NE-KA-NA-WEN
MA-NE-SE-NO OKE-MAUT WAP-PI MA-QUAI
WA-TA-SAI WE-YEU
[Translation]
Ai nan-ni co-si-ya-quai, na-katch ai she-keshe-he-nack,hai-me-ka-ti ya-quai ke-she-he-nack, ken-e-cha we-he-ke kai-pec-kien a-cob, ai we-ne-she we-he-yen: [image: image208.jpg]


ne-wai-ta-sa-mak ke-kosh-pe kai-a-poi qui-wat. No-ta-wach-pai pai-ke se-na-mon nan-ni-yoo, ai-ke-kai na-o-pen. Ni-me-to sai-ne-ni-wen, ne-ta-to-ta ken ai mo-he-man ta-ta-que, ne-me-to-sai-ne-ne-wen.

Nin-a-kai-ka poi-pon-ni-chi-cha-yen, kai-ka-ya ha-ma-we pa-she-to-he-yen. Kai-na-ya kai-nen-ne-naip, he-nok ki-nok ke-cha-kai-ya, pai-no-yen ne-ket-te-sim-mak o-ke-te-wak ke-o-che, me-ka ti-ya-quois na-kach mai-que-qui pa-che-qui ke-kan-ni ta-men-nin. Ke-to-ta we-yen, a-que-ka-ni-co-te she-tai-hai yen-nen, chai-cha-me-co kai-ke-me-se ai we-ke ken-ne-ta-mo-wat, ken-na-wa-ha-o ma-co-qua-yeai-quoi. Ken-wa-na ak-che-man wen-ne-ta-hai ke-men-ne to-ta-we-yeu,ke-kog-hai ke-ta-shi ke-kai na-we-yen, he-na-cha wai-che-we to-mo-nan, ai pe-che-qua-chi mo-pen ma-me-co, mai-che-we-ta na-mo-nan, ne-ya-we-nan qui-a-ha-wa pe-ta-kek, a-que-year tak-pa-she-qui a-to-ta-mo-wat, chi-ye-tuk he-ne cha-wai-chi he-ni-nan ke-o-chi-ta mow-ta-swee-pai che-qua-que.

 He-ni-cha-hai poi-kai-nen na-na-so-si-yen, ai o-sa-ke-we-yen, ke-pe-me-kai-mi-kat hai-nen hac-yai na-na-co-si-peu, nen-a-kai-ne-co-ten ne-co-ten ne-ka chi-a-quoi ne-me-cok me-to-sai ne-ne wak-kai ne-we-yen-nen, kai-shai ma-ni-to-ke ke-wa-sai he-co-wai mi-a-me ka-chi pai-ko-tai-hear-pe kai-cee wa-wa-kia he-pe ha-pe-nach-he-cha, na-na-ke, na-way ni-taain ai we-pa-he=wea to-to-na ca, ke-to-ta-we-yeak, he-nok mia-ni ai she-ke-ta ma-ke-si-yen, nen-a-kai na-co-ten ne-ka-he-nen e-ta-quois wa-toi-na-ka che-ma-ke-keu na-ta-che tai-hai-ken ai mo-co-man ye-we-yeu ke-to-towe. E-nok ma-ni-hai she-ka-ta-ma ka-si-yen, wen-e-cha-hai nai-ne-mak, mai-ko-ten ke-ka-cha ma-men-na-tuk we-yowe, keu-ke-nok ai she-me ma-na-ni ta-men 
ke-yowe.

[Translation]

DEDICATION
TO BRIGADIER GEN'L. H. ATKINSON
Sir, The changes of fortune, and vicissitudes of war, made you my conqueror. When my last resources were exhausted, my warriors worn down with long and toilsome marches, we yielded, and I became your prisoner.

The story of my life is told in the following pages; it is intimately connected, and in some measure, identified with a part of the history of your own: I have, therefore, dedicated it to you.

The changes of many summers, have brought old age upon me,‑and I cannot expect to survive many moons. Before I set out on my journey to the land of my fathers, I have determined to give my motives and reasons for my former hostilities to the whites, and to vindicate my character from misrepresentation. The kindness I received from you whilst a prisoner of war, assures me that you will vouch for the facts contained in my narrative, so far as they came under your observation.

I am now an obscure member of a nation, that formerly honored and respected my opinions. The path to glory is rough, and many gloomy hours obscure it. May the Great Spirit shed light on yours‑and that you may never experience the humility that the power of the American government has reduced me to, is the wish of him, who, in his native forests, was once as proud and bold as yourself.

BLACK HAWK

10th Moon, 1833.



Our village was situated on the north side of Rock river, at the foot of its rapids, and on the point of land between Rock river and the Mississippi. In its front, a prairie extended to the bank of the Mississippi; and in our rear, a continued bluff, gently ascending from the [image: image209.jpg]


prairie. On the side of this bluff we had our cornfields, extending about two miles up, running parallel with the Mississippi; where we joined those of the Foxes, whose village was on the bank of the Mississippi, opposite the lower end of Rock island, and three miles distant from ours. We had about eight hundred acres in culti​vation, including what we had on the islands of Rock river. The land around our village, uncultivated, was covered with blue‑grass, which made excellent pasture for our horses. Several fine springs broke out of the bluff, near by, from which we were supplied with good water. The rapids of Rock river furnished us with an abundance of excellent fish, and the land, being good, never failed to produce good crops of corn, beans, pumpkins, and squashes. We always had plenty‑our children never cried with hunger, nor our people were never in want. Here our village had stood for more than a hundred years, during all which time we were the undisputed possessors of the valley of the Mississippi, from the Ouisconsin to the Portage des Sioux, near the mouth of the Missouri, being about seven hundred miles in length.

When we returned to our village in the spring, from our wintering grounds, we would finish trading with our traders, who always followed us to our village. We purposely kept some of our fine furs for this trade; and, as there was great opposition among them, who should get these skins we always got our goods cheap. After this trade was over, the traders would give us a few kegs of rum, which was generally promised in the fall, to en​courage us to make a good hunt, and not go to war. They would then start with their furs and peltries for their homes. Our old men would take a frolic, (at this time our young men never drank.) When this was ended, the next thing to be done was to bury our dead, (such that had died during the year.) This is a great medicine feast. The relations of those who have died, give all the goods they have purchased, as presents to their friends‑thereby reducing themselves to poverty, to show the Great Spirit that they are humble, so that he will take pity on them. We would next open the cashes, and take out corn and other provisions, which had been put up in the fall, and then commence repairing our lodges. As soon as this is accomplished, we repair the fences around our fields, and clean them off, ready for plant​ing corn. This work is done by our women. The men, during this time, are feasting on dried venison, bear's meat, wild fowl, and corn, prepared in different ways; and recounting to each other what took place during the winter.

Our women plant the corn, and as soon as they get done, we make a feast, and dance the crane dance, in which they join us, dressed in their best, and decorated with feathers. At this feast our young braves select the young woman they wish to have for a wife. He then informs his mother, who calls on the mother of the girl. When the arrangement is made, and the time appointed for him to come, he goes to the lodge when all are asleep, (or pretend to be,) lights his matches, which have been provided for the pur​pose, and soon finds where his intended sleeps. He then awakens her, and holds the light to his face that she may know him‑after which he places the light close to her. If she blows it out, the ceremony is ended, and he appears in the lodge next morning, as one of the family. If she does not blow out the light, but leaves it to burn out, he retires from the lodge. The next day he places himself in full view of it, and plays his flute. The young women go out, one by one, to see who he is playing for. The tune changes, to let them know that he is not playing for them. When his intended makes her appearance at the door, he continues his courting tune, until she returns to the lodge. He then gives over playing, and makes another trial at night, which generally turns out favorable. During the first year they ascertain whether they can agree with each other, and can be happy‑if not, they part and each looks out again. If we were to live together and disagree, we should be foolish as the whites! No indiscretion can banish a woman from her parental lodge‑no difference how many children she may bring home, she is always welcome‑the kettle is over the fire to feed them.

The crane dance often lasts two or three days. When this is over, we feast again, and have our national dance. The large square in the village is swept and prepared for the purpose. The chiefs and old warriors, take seats on mats which have been spread at the upper end of the square‑the drummers and singers come next, and the braves and women form the sides, leaving a large space in the middle. The drums beat, and the singers commence. A warrior enters the square, keeping time with the music. He shows the manner he started on a war party‑how he approached the enemy‑he strikes, and describes the way he killed him. All join in applause. He then leaves the square, and another enters and takes his place. Such of our young men have not been out in war parties, and killed an enemy, stand back ashamed‑not being able to enter the square. I remember that I was ashamed to look where our young women stood, before I could take my stand in the square as a warrior.

What pleasure it is to an old warrior, to see his son come forward and relate his exploits‑it makes him feel young, and induces him to enter the square, and "fight his battles o'er again."

This national dance makes our warriors. When I was travelling last sum​mer, on a steam‑boat, on a large river, going from New York to Albany, I was shown the place where the American dance their national dance [West Point] ; where the old warriors recount to their young men, what they have done, to stimulate them to go and do likewise. This surprised me, as I did not think the whites understood our way of making braves.

When our national dance is over‑our corn‑fields hoed, and every weed dug up, and our corn about knee‑high, all our young men would start in a direction toward sun‑down, to hunt deer and buffalo‑being prepared, also, to kill Sioux, if any are found on our hunting grounds‑a part of our old men and women to the lead mines to make lead‑and the remainder of our people start to fish, and get mat stuff. Every one leaves the village, and re​mains about forty days. They then return: the hunting party bringing in dried buffalo and deer meat, and sometimes Sioux scalps, when they are found trespassing on our hunting grounds. At other times they are met by a party of Sioux too strong for them, and are driven in. If the Sioux have killed the Sacs last, they expect to be retaliated upon, and will fly before them, and vice versa. Each party knows that the other has a right to retali​ate, which induces those who have killed last, to give way before their enemy‑as neither wish to strike, except to avenge the death of their rela​tives. All our wars are predicated by the relatives of those killed; or by aggressions upon our hunting grounds.

The party from the lead mines bring lead, and the others dried fish, and mats for our winter lodges. Presents are now made by each party; the first, giving to the others dried buffalo and deer, and they, in exchange, present​ing them with lead, dried fish and mats. This is a happy season of the year ​having plenty of provisions, such as beans, squashes, and other produce, with our dried meat and fish, we continue to make feasts and visit each other, until our corn is ripe. Some lodge in the village makes a feast daily, to the Great Spirit. I cannot explain this so that the white people would comprehend me, as we have no regular standard among us. Every one makes his feast as he thinks best, to please the Great Spirit, who has the care of all beings created. Others believe in two Spirits; one good and one bad, and make feasts for the Bad Spirit, to keep him quiet! If they can make peace with him, the Good Spirit will not hurt them. For my part, I am of opinion, that so far as we have reason, we have a right to use it, in determining what is right or wrong; and should pursue that path which we believe to be right​ believing that, "whatever is, is right." If the Great and Good Spirit wished us to believe and do as the whites, he could easily change our opinions, so that we would see, and think, and act as they do. We are nothing compared to His power, and we feel and know it. We have men among us, like the whites, who pretend to know the right path, but will not consent to show it without pay! I have no faith in their paths‑but believe that every man must make his own path!

When our corn is getting ripe, our young people watch with anxiety for the first signal to pull roasting ears‑as none dare touch them until the pro​per time. When the corn is fit to use, another great ceremony takes place, with feasting, and returning thanks to the Great Spirit for giving us corn.

I will here relate the manner in which corn first came. According to tra​dition, handed down to our people, a beautiful woman was seen to descend from the clouds, and alight upon the earth, by two of our ancestors, who had killed a deer, and were sitting by a fire, roasting a part of it to eat. They were astonished at seeing her, and concluded that she must be hungry, and had smelt the meat‑and immediately went to her, taking with them a piece of the roasted venison. They presented it to her, and she eat‑and told them to return to the spot where she was sitting, at the end of one year, and they would find a reward for their kindness and generosity. She then ascended to the clouds, and disappeared. The two men returned to their village, and ex​plained to the nation what they had seen, done, and heard‑but were laughed at by their people. When the period arrived, for them to visit this consecrated ground, where they were to find a reward for their attention to the beautiful woman of the clouds, they went with a large party, and found, where her right hand had rested on the ground, corn growing‑and where the left hand had rested, beans‑and immediately where she had been seated, tobacco.

The two first have, ever since, been cultivated by our people, as our prin​cipal provisions‑and the last used for smoking. The white people have since found out the latter, and seem to relish it as much as we do‑as they use it in different ways, viz. smoking, snuffing and eating!

We thank the Great Spirit for all the benefits he has conferred upon us. For myself, I never take a drink of water from a spring, without being mindful of his goodness.

We next have our great ball play‑from three to five hundred on a side, play this game. We play for horses, guns, blankets, or any other kind of property we have. The successful party take the stakes, and all retire to our lodges in peace and friendship.

We next commence horse‑racing, and continue our sport and feasting, until the corn is all secured. We then prepare to leave our village for our hunting grounds. The traders arrive, and give us credit for such articles as we want to clothe our families, and enable us to hunt. We first, however, hold a council with them, to ascertain the price they will give us for our skins, and what they will charge us for goods. We inform them where we intend hunting‑and tell them where to build their houses. At this place, we deposit part of our corn, and leave our old people. The traders have always been kind to them, and relieved them when in want. They were always much respected by our people‑and never since we have been a nation, has one of them been killed by any of our people.

We disperse, in small parties, to make our hunt, and as soon as it is over, we return to our traders' establishment, with our skins, and remain feasting, playing cards and other pastimes, until near the close of the winter. Our young men then start on the beaver hunt; others to hunt raccoons and muskrats‑and the remainder of our people go to the sugar camps to make sugar. All leave our encampment, and appoint a place to meet on the Missis​sippi, so that we may return to our village together, in the spring. We always spent our time pleasantly at the sugar camp. It being the season for wild fowl, we lived well, and always had plenty, when the hunters came in, that we might make a feast for them. After this is over, we return to our village, accompanied, sometimes, by our traders. In this way, the year rolled round happily. But these are times that were!
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	2. Native Americans 
· Prairie Voices Lesson Plan People for the Land: Native Americans in Iowa 

	


Title: Wapsi Field Trip
Objective: Students will understand how Iowa’s Native Americans used natural resources for food, clothing, customs, and shelter.
Students will gain an understanding of how Native Americans used games and activities to teach life skills.

Students will gain an understanding of how astronomy was used for stories and life skills. 

Materials: crafts, games, pottery, archery, fishing poles, Iowa plants and animal skins, food that reflects Native Americans, Native American dancers, and animal tracking material.
Procedures:*See field trip agenda.
Assessments: Student’s journal, teacher’s observation, ability to work and follow directions as a team, and the post assessment using Key Terms in a narrative. 
Title: Native American Board Games
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Objectives
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Students will:
1.
discuss how games reflect a culture’s beliefs, priorities, and aspects of everyday life;
2.
learn about a few games and toys of Native American children; and
3.
analyze basic elements of a selected Native American tribe in order to apply them to the creation of an original board game that can be played by today’s children.
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Materials
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For this lesson, you will need:

•
Monopoly
•
Reference materials, including print and Internet resources, about Native American tribes or nations
•
Materials for creating a board game, such as construction paper, scissors, markers, rulers, and tag board
•
Planning Sheet 1: Research
•
Planning Sheet 2: Game Design
*To go to sites type in:
•
http://school.discovery.com/lessonplans/programs/nativeamericans/
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Procedures
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1.
Open the Monopoly board, and ask your students to identify different parts of the game. Talk about the different tokens (such as the race car and top hat), the play money, the houses, and the different places. Ask them to hypothesize why the game’s creator, Charles Darrow, might have chosen these items and places for the game. Discuss the goal of the game (to make money, obtain property). How do the items and goals of the game reflect life in America? (Consult the Official Monopoly Game Site at for additional historical information.)
2.
Explain that games and toys are a part of many cultures, both past and present. These games can reflect a culture’s beliefs, priorities, or general aspects of everyday life. For example, most Native American play was focused on learning skills to prepare children for adult responsibilities. Toys were often miniature replicas of tools and implements, and play imitated adult tasks. However, some Native American games were strictly for fun and chance. To illustrate a Native American game, explain the moccasin game to your class: An object, such as a stone or bean, is hidden under one of two moccasins. The goal is to guess which moccasin is hiding the object. What do we learn about Native American culture from objects used in this game?
3.
Introduce any other Native American games you choose as time allows. The resources available at NativeTech: Native American Technology and Art at www.nativetech.org/ may be useful.
4.
Tell students that they will be studying a Native American tribe (Cherokee, Nez Perce, or the Athabascans of Alaska), then creating a board game highlighting aspects of life in that tribe. Be sure they understand they are not creating a game that may have been played by that tribe—since they did not play board games—but instead creating a board game for today’s children that teaches about that tribe.
5.
Next, discuss how a board game might be able to convey information about the culture they studied. Use the following questions and their current knowledge of Native American groups to spark discussion: 

· What could a game board show about life in a Native American tribe or nation? 
· What kinds of tokens might be used to reflect information or ideas about the tribe? 

· What would be an appropriate “reward” during the game—like the play money in Monopoly? 

· Your game might include positive events that move a player forward, or negative events that set a player back. Think of a few examples of positive and negative events that were common in Native American tribes. (Such events might be “catching many fish” or “bad draught.”) 

· How could the game objective and rules tell something about life in this tribe? 

6.
Divide the class into groups of two or three, and assign each group a Native American tribe. Have them use the reference materials to learn about their assigned tribe and record what they learn on Planning Sheet 1: Research.
7.
Next, challenge your students to create a board game that reflects what they’ve learned about their assigned tribe. Have them use Planning Sheet 2: Game Design to explain how their game will work. If there is enough time, you may want to have them design boxes, too, so that the games can become part of your classroom resources for indoor recess or center time.
8.
When the games are completed, have teams exchange their games with two other teams and play each others’ games.
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Adaptations
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Adaptation for younger students:
Invite younger students to work in groups of two or three to create a mural accurately depicting some of the elements of life in a specific Native American tribe or nation. Use bulletin board paper, construction paper, paint, crayons, and other materials. Provide guidelines about what you want the students to draw and label, such as food, shelter, and customs. Display the murals in the classroom or hall when they are completed. Then have each group take the class on a “guided tour” of their mural.
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Discussion Questions
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1.
Before you began this lesson, what images came to mind when you hear the term Native American? Now that you’ve learned about a few different tribes, what images come to mind? What are some common misperceptions of Native Americans?
2.
Think of two Native American tribes you’ve learned about. How are they similar? How are they different?
3.
What can games show about people, places, and cultures? What are some games that might show something about popular culture in the United States today? What do they show about life in the United States?
4.
List 10 things you would want to learn about a group or culture to help you understand it better. How would you describe your own culture using those 10 things?
5.
Why do you think many Native American games encouraged children to learn adult responsibilities? How is learning such as this beneficial? What would you enjoy learning in this way?
6.
What is the purpose of reservations for Native Americans in the United States today?
7.
What are some of the best ways of remembering, preserving, and appreciating Native American cultures?
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Assessment:
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Rubric to be designed at teacher’s discretion.  
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Extensions
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The Trail of Tears: Leaving Home
Invite your students to learn more about the Trail of Tears. Then challenge them to imagine they were forced to leave their homes in Georgia to begin the long trek westward to Oklahoma. Have them write a story or journal describing their experiences and feelings along the way.

The First Alaskans: Who, Where, and How?
Many Native American groups lived in what is now Alaska. Encourage students to learn about several groups of indigenous Alaskans. Form groups to map the locations, describe the foods, create clothing, and build model shelters to form a class display of these indigenous groups.

Nez Perce: What’s in a Name?
The Nez Perce remains an important Northwest Indian tribe. Challenge your students to research and learn more about the origin of the Nez Perce name. Then begin a class list of other Native American tribal names and their origins.
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Suggested Readings
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Only the Names Remain: The Cherokees and Trail of Tears
Alex W. Bealer, Kristina Rodanas (Illustrator). Little, Brown & Company, 1996.
A thorough description of the history of the Cherokee Nation and their removal from their homeland in Georgia to Arkansas \ Oklahoma on what became known as the “Trail of Tears.” Includes information on the Cherokee language, customs and the journey itself. Black and white illustrations.

Chief Joseph: Nez Perce Leader (North American Indians of Achievement Series)
Marian W. Taylor, W. David Baird, Clifford E. Trafzer.
A sympathetic portrayal of Chief Joseph, the Nez Perce leader and spokesman who spent his life defending the rights of his people to retain traditional lands encroached upon by whites. Black and white archival photos and illustrations add to this clearly written biography.
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Links
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Native American Nations
This site contains links to pages that have either been set up by the nations themselves, or are pages devoted to a particular nation. Listings are in alphabetical order by tribal name.

NativeTech: Native American Technology and Art
Focusing primarily on the Eastern woodlands Indians, this site offers information on arts, crafts, games, and toys, as well as a number of articles, pictures, and information dealing with food, clothing, and tools.

Encyclopedia Smithsonian: Native American Resources
The home page offers a list of links to all the resources offered by the Smithsonian Museums for both adults and children.

Alaska Native Knowledge Network
The Alaska Native Knowledge Network is devoted to compiling and exchanging information related to knowledge systems and bases of the indigenous peoples of Alaska.
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Vocabulary
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Click on any of the vocabulary words below to hear them pronounced and used in a sentence.




  custom
Definition: A usage or practice common to a particular group of people.
Context: The customs and behaviors of some of the American frontier people were foreign to the Cherokee.




  indigenouspeople
Definition: Some of the indigenous peoples of Alaska were the Athabascans, who had made many adaptations to their native environment.
Context: Native; living naturally in a particular region.




  nation
Definition: A tribe or federation of tribes (of American Indians).
Context: The Cherokee nation consists of a number of tribes situated throughout the southern United States.




  reservation
Definition: A tract of public land set aside for use by American Indians.
Context: Although land was set aside solely for Native American tribes, these reservations did not often prove sufficient to support the Indian lifestyle.




  tribe
Definition: A social group comprising numerous families, clans, or generations that share the same language, customs, and beliefs.
Context: The Nez Perce tribe of Idaho originally lived in a territory of over 17 million acres of what is now Washington, Oregon, and Idaho.
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Teacher CyberGuide
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http://www.dodson-es.davidson.k12.tn.us/arrow/arrowT.htm

 

CyberGuide by Teena Cohen and Lisa Hamilton
 

Please forward your comments to the project director.

*To open sites go to:
http://www.nashville.k12.tn.us/CyberGuides/arrow/arrow.html

Introduction

This supplemental unit for Arrow to the Sun provides activities and web resources developed as part of the Metro-Nashville School System, Nashville, Tennessee.

Disclaimer: The links here have been scrutinized for their grade and age appropriateness; however, contents of links on the World Wide Web change continuously. It is advisable that teachers review all links before introducing CyberGuides to students.
This unit provides resources for students in 3rd grade to focus on Earliest Americans including Southwest US, Plains, and Woodland Cultures. During these lessons, students will

· Locate different Native American cultures on a United States map. 

· Use a Venn-Diagram to compare and contrast the shelter (homes) of the Southwest, Plains and Woodland cultures. 

· Use the information learned about Native American homes, the students will design the front of a postcard. 

· Write a persuasive paragraph on why they would choose a specific style of Native American home. (on the back of the postcard) 

· Create a folktale, as a class, using a tape recording. 

Social Social Standards
During this unit, students will

· Locate information from US maps online. 

· Determine usable information from online sources to design a Native American home. 

Language Arts Standards
During this unit, students will
· Listen to the story Arrow to the Sun. 

· Read informational material to develop understanding. 

· Write a persuasive paragraph. 

· Create a dictionary of Native American culture terms. 

· Compare and contrast Native American shelters (homes). 

· Create an original Native American folktale. 



Implementation Overview

This unit is designed to be used as individual activities or sequentially. These seven activities are to be completed individually or as collaborative groups. These activities should begin with the reading of the book to be followed by the geography/map activity. Other activities may be in any sequence.



Description of Materials, Activities and Websites
· Book: Arrow to the Sun by Gerald McDermott 

· Dinah Zike's Big Book of Books, pg.94-95 

· Additional hardware: printer (for activity sheets) 

· Blank political map of the continental United States 

· large (5X7) index cards with lines for postcards 

· pencils and crayons 

· tape recorder and audio tape 

· blank typing paper 

· Construction paper 

· Venn Diagram on 11 X 17 piece of paper 

· Sentence strips 

 
Student Activity 1: Reading of Arrow to the Sun 
Students will listen with attention to detail as the library media specialist reads Arrow to the Sun in the Media Center. They will become familiar with the Dewey decimal classification of folktales.
Describe the activity and the product briefly. 
Read the book and ask questions for comprehension and listening skills. Focus on parts of story-beginning, middle and end. Samples of questions: 1) Where did the Spark of Life arrive? 2) What question did the boy ask of the Pot Maker? 3) Name the 4 chambers of ceremony. 4) What did the Boy learn from the Sun?
No website necessary.
Assessment: none
Student Activity 2: Location of Native American Cultures (tribes)
Students will visit web sites and observe the location of the different Native American cultures. See web site list.
Materials:
WEB SITE TITLE
INFORMATION
U. S. Map
This is the blank US map used for locating the cultures.
Native American Culture Map
This is the map used to locate the different Native American cultures.
Describe the activity and the product briefly. 
This activity will consist of labeling a United States map, showing the regions where the Native American cultures lived. The following cultures will be labeled -- Eastern Woodlands, Plains, and Southwest. You will need to add Iroquois. These groups will need to be labeled individually in the map key with the names of each tribe. The students will create a map key.
· Eastern Woodland--Iroquois, Delaware, and Powhatan. Massachusetts, Susquehanna, and Seminole are not on the map but need to be added during discussion of lesson. 

· Plains-- Dakota and Comanche. 

· Southwest--Pueblos (Hopi and Zuni), Dine (Navajo) and Apache. 

Assessment: Students will be assessed on their ability to follow directions, spelling, and coloring (neatness and accuracy).
Student Activity 3 and 4: Postcards of Native American Shelter(homes)
Students will create a picture postcard with a persuasive paragraph on the backside. 
Describe the activity and the product briefly. 
The picture will be the student's favorite Native American shelter (home). The persuasive paragraph will try to persuade someone to live in their choice of Native American shelter. The paragraph needs to be at least 5 sentences. Materials: Index cards, websites, crayons and pencils. 
This should be a 2 day activity. 
Web Sites for Native American shelters and resources
Information about web sites
Southwest Shelters
This site shows shelters and resources (materials) for the Southwest Culture.
Plains Shelters
This site shows shelters and resources (materials) for the Plains Culture.
Eastern Woodlands Shelters
This site shows shelters and resources (materials) for the Eastern Woodlands Culture.
Longhouse and Wigwams
This site shows the examples of Eastern Woodland longhouses and wigwams.
Adobe
This site shows the examples of Pueblo adobe shelters. 
Tepees
This site shows the examples of Plains shelters.
Assessment: Students will be assessed on paragraph form, spelling accuracy, and content of information.
Student Activity 5: Venn Diagram
Students will make a Venn Diagram comparing and contrasting the different homes of the Eastern Woodland Culture and the Southwest culture.
Materials: 11 X 17 paper for teacher made Venn Diagram.
Assessment: Students will be assessed on neatness, spelling, and amount of information included on the Venn Diagram. (This will be done collaboratively as a class) 
Student Activity 6: Creating an audio folktale
Students will create an audio folktale with the assistance of the library media specialist. Students will choose an element in nature to be explained through a story. The setting will be in the Native American time period and habitats. (Desert, woodlands, and/or plains) 
Materials: tape recorder and audio tape
No website necessary.
Assessment: Participation (Rubric form) 1-no participation 2-moderate level of participation 3- high level of participation 
Student Activity 7: Creating a Picture Dictionary
Students will create a sentence strip picture dictionary. Students will use sentence strips to do this activity.They will write the words and illustrate the word on the front of the strip. Using a dictionary, and websites the students will write the definition on the back of the sentence strip. Use a piece of construction paper as the cover of the dictionary.
Words for the Picture Dictionary are: Kiva, totem pole, longhouse, tepee, wigwam, Pueblo, and custom.
Materials: sentence strips, pencils, crayons, dictionaries, and websites
Note: 1) Refer to website in Activity 3 and 4
2) Dinah Zike's Big Book of Books pg. 94-95 (Picture Dictionary project)
No website necessary.
Assessment: Students will be assessed on their ability to follow directions, neatness of work, spelling, dictionary usage, accuracy of information.


Notes from the teacher/writer of this CyberGuide:
Record your classroom observations of students as they work through this guide. Provide suggestions and cautionary notes for teachers who will use this guide in the future.
If your students have used this CyberGuide, please take a minute to complete the Teacher Evaluation.
 

 
	


CyberGuides 

Curriculum Resources
Nashville Schools Home Page
Title: Making a Habitat / Environmental quilt

Objectives: Students will demonstrate their knowledge and technical skills by designing a Native American/Natural Environmental quilt piece to be added to the class mural quilt. 

Material: Nyla Morrison (quilt expert), computers 0n line, paper, crayons, materials, needle, and thread. 

Procedure: Brainstorm with your group about the various United States Native American Cultures, shelters, and food source. As a group come up with one Native American tribe to research and design a quilt piece. Sign up on the class chart.  Research using note cards, on-line information, trade books, text book, and reference books. Design one power point presentation. Design your quilt block. Be prepared to share with the class and Jefferson’s Culture Fair.
Assessment: Group Cooperation, quality of projects
On-line resources: 
Iowa History Online   (go to Voices, next go to the 
People For Land:  Native Americans in Iowa)  

http://fp.uni.edu/iowaonline/index.htm    

	Native American Information for Kids (be sure to scroll down the page)
     http://www.native-languages.org/kids.htm 
Lisa Mitten's site - http://www.nativeculturelinks.com/indians.html

North American Tribes - http://www.mnsu.edu/emuseum/cultural/northamerica/index.shtml

     New World Cultures (Meso-America and South America)
             http://www.mnsu.edu/emuseum/cultural/newworld/
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National Museum of the American Indian - http://www.nmai.si.edu/ 

*American History Sources for Students - Indiginous Peoples from 4th and 5th Grade
    Student  Research Resources 
   http://www.geocities.com/EnchantedForest/Tower/1217/indians.html
        *Global Access to Educational Sources - extension of previous link - 
               middle school 
           http://www.geocities.com/Athens/Academy/6617/indian6.html 

Canada's First Nations - Native Groups, Clothing, Toys, Musical Instruments 
     http://www.civilization.ca/indexe.asp 
Native Nations Online  - http://cooday8.tripod.com/nations.htm 
*First Americans from Germantown, IL third graders - cultures, legends, shelter 
    http://www.germantown.k12.il.us/indians/intro.html 
          Woodlands Indians - http://www.germantown.k12.il.us/indians/woodland2.html
         Plains Indians - http://www.germantown.k12.il.us/indians/plains.html
        California-Intermountain Indians -
              http://www.germantown.k12.il.us/indians/California.html
        Southwest Indians - http://www.germantown.k12.il.us/indians/southwest.html 
        Northwest Indians - http://www.germantown.k12.il.us/indians/northwest.html 
Learn About Native Americans -
     http://www.ahsd25.k12.il.us/Curriculum%20Info/NativeAmericans/index.html 

Native American Website for Children
     http://www.nhusd.k12.ca.us/ALVE/NativeAmerhome.html/nativeamhome.html 

Native Peoples of the Great Lakes Region
      http://www.great-lakes.net/teach/history/native/native_1.html 

Iroquois Indians - http://iroquoisindians.freeweb-hosting.com/ 

First Americans - Dine, Muscogee, Tlingit, Lakota, Iroquois - tribes, history, games 
    http://jamaica.u.arizona.edu/ic/kmartin/School/amer1.htm 

Anasazi and Kokopelli from Canyonlands - http://raysweb.net/canyonlands/pages/anasazi.html
Awesome Library.Org Native American Information 
    http://www.awesomelibrary.org/Classroom/Social_Studies/Multicultural/Native_American.html 
Assorted Native American information  from Yahoo's Geocities page 
         Southern tribes - http://www.geocities.com/Heartland/Hollow/5218/native.html 
         Art, History, and Culture http://www.si.edu/history_and_culture/american_indian/ 
California Indian Tribes lots of text 
    http://www2.hmc.edu/~tbeckman/indian.htmlx 

California History Online - Native Cultures in 6 regions of the state
     http://www.californiahistory.net/Native_1.htm
Cradleboard site has many different tribes listed -  
    http://www.cradleboard.org/2000/tribal_w.html

Creation Stories - http://www.indians.org/welker/legend.htm 
Desert  Southwest People - http://www.desertusa.com/ind1/du_peo_native1.html
First Nations Histories 
    http://www.tolatsga.org/Compacts.html 
Homes of the Past- Iroquian Longhouse - from Royal Ontario Museum 
    http://www.rom.on.ca/digs/longhouse/ 
Index of the North American Indian by Curtis - includes photos/gravure images 
http://memory.loc.gov/ammem/award98/ienhtml/tribes.html

Indigenous Peoples creation stories - http://www.indigenouspeople.net/stories.htm

Raven stories and NW Native American links 
   http://www.eldrbarry.net/rabb/rvn/rvn.htm 
Gail Grainger's Native American links 
    http://www.deweybrowse.org/native_americans.htm 
Longhouses - http://www.rom.on.ca/digs/longhouse/longsleep.html 
    Research about longhouses - http://www.iroquoismuseum.org/longhous.htm 
    New York State Museum -http://www.nysm.nysed.gov/IroquoisVillage/constructionone.html

Marilee's Native American Resources2
http://marilee.us/nativeamericans2.html 
Native Web - Resources for Indiginous Cultures Around the World 
http://www.nativeweb.org/resources/nations_web_sites_information/native_american_tribal_pages/ 
        K-12 schools - http://www.nativeweb.org/resources/education/k_12/ 
        Society and Culture - http://www.nativeweb.org/resources/society_culture/
History and Information about Native American Tribes - Kid Info - rich resource 
    http://www.kidinfo.com/American_History/Native_Americans.html
American Indian Reference Sites  lots of links from Phil Konstantin - 
     Be sure to scroll down the page. 
    http://americanindian.net/links1.html 
Native American Culture - Great Dreams is a huge site - tribes, houses 
    http://www.greatdreams.com/native.htm
Native American Resources on the Internet 
    http://www.ed.uri.edu/Smart/HOMEPAGE/indians.htm 

Native American shelters 
     http://www.mnsu.edu/emuseum/prehistory/settlements/index.shtml
Native Americans from SurfnetKids 
    http://www.surfnetkids.com/indians.htm 
Native American links -  astronomy; "bad" books, recipes, herbal info, games 
    http://www.kstrom.net/isk/mainmenu.html
Native American Resources on the Internet 
    http://www.hanksville.org/NAresources
Native American folktales 
    http://www.darsie.net/talesofwonder/natam.html 
Native Information from Princeton 
    http://www.princeton.edu/~naap/internet/internet.html
Native Tech site includes maps, books, astronomy, herbs, and games 
    http://www.nativetech.org/
Pictographs and Petroglyph designs  http://www.comnett.net/~kolson/Lesson%20Plan.html 
Native American myths from PIB 
    http://www.pibburns.com/mythregi.htm#mythregi49 
Native American myths from Minneapolis Institute of Arts 
    http://www.artsmia.org/world-myths/index.html
    Surrounded By Beauty - http://www.artsmia.org/surrounded-by-beauty/ 
Native American shelter - by region 
    http://www.mnsu.edu/emuseum/prehistory/settlements/index.shtml 

Native American tribes and Chiefs from Red Rock Elementary 
    http://www.cia-g.com/~Erockets/domagala.namericans
    http://www.cia-g.com/~rockets/domagala.chiefs.htm 
The North American Indian by ES Curtis  - lots of articles by region 
    http://www.curtis-collection.com/tribalindex.html 
Northwest Indians 
    http://www.oregonpioneers.com/indian.htm 
Northwest tribes from Canadian site 
    http://www.civilization.ca/aborig/grand/grandeng.html 
ProTeacher - Native Americans sites by region 
    http://www.proteacher.com/090018.shtml 
Smithsonian page - Teaching from Objects and Stories - Eskimo 
    http://smithsonianeducation.org/educators/lesson_plans/eskimo/start.html 
Southwest Native Americans - http://inkido.indiana.edu/w310work/romac/swest.htm 
Totem Poles from Gander Academy 
    http://www.cdli.ca/CITE/totem_poles.htm 
Traditional Stories, Legends, and Myth 
    http://www.kstrom.net/isk/stories/myths.html

Tribes - http://www.hanksville.org/NAresources/indices/NAculture.html 
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Abenaki  http://www.tolatsga.org/aben.html
     Who were the Abenaki Indians? - 
              http://scsc.essortment.com/abenakinewengl_rmru.htm 
      The Abenakis from Gov. Wentworth students 
http://www.govwentworth.k12.nh.us/goals2000-4WebSite/history/Native%20Americans/lifestyle.html 
Algonquian or Algonkin 
    http://www.tolatsga.org/alg.html
     Fact Sheet for Kids - http://www.geocities.com/bigorrin/algonquin_kids.htm 
Anasazi, Aztec, Maya, and Hopewell Mound Builders sites 
    http://www.bham.wednet.edu/studentgal/onlineresearch/5th/AncientAmericans/gathering.htm
      Anasazi of MesaVerde 
         http://www.bvsd.k12.co.us/schools/coalcreek/grades/anasazi.html 
     Mrs. Mitchell's Page of links about the Anasazi 
           http://www.kathimitchell.com/anaszi.html 
    Mrs. M's worksheet about the Anasazi 
       http://www.kathimitchell.com/anawkst.html 
Apache http://www.impurplehawk.com/apache.html 
        More Apache http://www.cinprograms.org/res_sancarlos_apache.cfm?ep=8&ec=1 
     Apache - http://www.tsha.utexas.edu/handbook/online/articles/view/AA/bma33.html
       Apache - http://cybersleuth-kids.com/sleuth/History/Native_Americans/Native_Tribes/Apache/
Cherokee Nation - history - culture - arts - games - stories 
    http://www.cherokee.org/ 
Cheyenne - http://www.thewildwest.org/native_american/society/Cheyenne.html 
Chickasaw - http://www.tolatsga.org/chick.html

Chinook - http://www.mnsu.edu/emuseum/cultural/northamerica/chinook.html
     Chinook Tribe Then and Now from Edwards Elementary School in Newberg, OR
               http://www.nwrel.org/teachlewisandclark/free/newberg.html 

Choctaw - Go to History - http://www.choctawnation.com/ 
Chumash - http://www.sbnature.org/research/anthro/chumash/intro.htm (Santa Barbara) 
   More Chumash sites from Santa Barbara         
         http://www.sbceo.k12.ca.us/~aliso/ohara/SaltMarsh/history.htm
     Additional Chumash http://www.mnsu.edu/emuseum/cultural/northamerica/chumashindians.html 
      Lots of text - http://www4.hmc.edu:8001/humanities/indian/ca/Ch11.htm 

Comanche - http://www.tolatsga.org/ComancheOne.html 
        More Comanche - http://www.thewildwest.org/native_american/society/Comanche.html
Creek - http://www.ngeorgia.com/cgi-bin/links/creek 
Gabrielino (Tongva) of Los Angeles - http://www.paccd.cc.ca.us/classes/envsci/lariverproj/Indians.htm
      Gabrielino Food - http://www.aaaim.com/echo/v4n2/v4n2WildFoods.htm 
       Tremor Tales-Turtle Story - http://www.topangaonline.com/nativam/turtles.html
       Tongva - http://cogweb.ucla.edu/Chumash/Tongva.html 

Haida - http://www.civilization.ca/aborig/haida/haindexe.html
      Haida Spirits of the Sea from Virtual Museum of Canada  
          http://www.virtualmuseum.ca/Exhibitions/Haida/java/english/home/
      Haida Tribe - http://nyny.essortment.com/haidatribe_rhwg.htm
      Haida Myths and Legends lesson plan -  
         http://www.sdcoe.k12.ca.us/score/haida/haidatg.html 
Haudenosaunee (Iroquois) - http://www.sixnations.org/
     http://www.tolatsga.org/iro.html
     Iroquois Confederacy stories - http://www.kahonwes.com/iroquois/stories.htm
     Iroquois Indian Museum - http://www.iroquoismuseum.org/eleclong.htm
     The Iroquois from Carnegie Museum of Natural History 
          http://www.carnegiemuseums.org/cmnh/exhibits/north-south-east-west/iroquois/   
Hopi- http://www.hopi.nsn.us/
      Another Hopi  site from the Carnegie Museum of Natural History 
             http://www.carnegiemuseums.org/cmnh/exhibits/north-south-east-west/hopi/
Inuit - http://collections.ic.gc.ca/arctic/inuit/people.htm
      Inuit Life in Nunavik - http://www.kativik.qc.ca/ulluriaq/Nunavik/inuitlife/index.html
      Labrador Inuit - http://www.heritage.nf.ca/aboriginal/inuit.html 
Inupiat - http://arcticcircle.uconn.edu/HistoryCulture/Inupiat/ 

Iroquois (see Haudenosaunee) 
Kwakiutl - http://www.mnsu.edu/emuseum/cultural/northamerica/kwakiutl.html 
              http://college.hmco.com/history/readerscomp/naind/html/na_019100_kwakiutl.htm
      Art -  http://www.artsconnected.org/artsnetmn/inner/hunt.html
   Myths - http://www.arthistoryclub.com/art_history/Kwakiutl_mythology   
  House - http://www.schoolnet.ca/aboriginal/umistweb/art13-e.html
The Lakota from Carnegie Museum of Natural History 
    http://www.carnegiemuseums.org/cmnh/exhibits/north-south-east-west/lakota/ 
The Lenape 
   http://www.delawaretribeofindians.nsn.us
   Lenni Lenape Fact Sheet for Kids - http://www.geocities.com/bigorrin/lenape_kids.htm 
Mahican http://www.tolatsga.org/Compacts.html#Mahican 
Mohican - http://unr.edu/homepage/shubinsk/mohican1.html
      Mohegan - http://www.tolatsga.org/Compacts.html#Mohegan 
Narragansett - http://www.tolatsga.org/Compacts.html#Narragansett
                        http://www.mnsu.edu/emuseum/cultural/northamerica/narragansett.html
Navajo Nation - http://www.americanwest.com/pages/navajo2.htm
       Navajo http://inkido.indiana.edu/w310work/romac/navajo.htm
       Navajo - http://www.mnsu.edu/emuseum/cultural/northamerica/navajo.html 
        Discover Navajo - http://www.discovernavajo.com/culture.html 

Nez Perce  http://www.nezperce.org/History/MainHistory.html
      More Nez Perce links http://www.cia-g.com/~rockets/domagala.nezperce.htm
          Nez Perce frequently asked questions 
           http://www.nezperce.org/History/FrequentlyAskedQ.htm
      Nez Perce from http://www.indigenouspeople.net/nezperce.htm

Nootka - http://www.mnsu.edu/emuseum/cultural/northamerica/nootka.html
Ojibwe Also known as Chippewa - http://www.tolatsga.org/ojib.html
      More Ojibwe http://www.thewildwest.org/native_american/society/Chippewa.html
      http://www.mnsu.edu/emuseum/cultural/northamerica/ojibwe2.htm
Oneida Indian Nation - http://www.oneida-nation.net/historical.html
    Oneida Indian Nation Culture and History - http://oneida-nation.net/cultureindex.html
    Oneida Nation Cultural Center (beads, lacrosse pages) 
            http://www.oneida-nation.net/exhib.html 

Pawnee - http://www.pawneenation.org/history.htm 
              http://www.mnsu.edu/emuseum/cultural/northamerica/pawnee.html 

Pennacook - http://www.tolatsga.org/Compacts.html#Pennacook
Penobscot- http://www.newigwam.com/hpenobscot.html 
Pequot - http://www.tolatsga.org/Compacts.html#Pequot
    Pequot Museum - check out Native Lifeways and Society & Culture
               http://www.pequotmuseum.org/Home/EducationalResources/ 
Pomo - http://www.mnsu.edu/emuseum/cultural/northamerica/pomo.html
    Pomo history - http://www.kstrom.net/isk/art/basket/pomohist.html 
     Pomo - http://www.californiahistory.net/2_natives/pomo.htm 

Potawatomi - http://www.tolatsga.org/pota.html
                     http://www.mnsu.edu/emuseum/cultural/northamerica/potawatomi.html
Pueblo Indians - http://www.indianpueblo.org/index.cfm?module=ipcc&pn=3
     New Mexico's Pueblo Indians - http://members.aol.com/chloe5/pueblos.html
     Pueblo -http://www.cabq.gov/aes/s3pueblo.html 
      Mankato - http://www.mnsu.edu/emuseum/cultural/northamerica/pueblo.html 

Seminole - http://www.seminoletribe.com/
      and other Seminole sites - http://www.cviog.uga.edu/Projects/gainfo/seminole.htm
      and Seminole literature - http://www.indigenouspeople.net/seminole.htm 
Seneca Nation of Indians - http://www.sni.org/ 
Serrano - http://rims.k12.ca.us/serrano/ 
                   http://www.avim.parks.ca.gov/people/ph_serrano.shtml
             http://www.sanmanuel-nsn.gov/culture.php 

Shoshone - http://www.mnsu.edu/emuseum/cultural/northamerica/shoshoni.html 

Sioux - http://www.state.sd.us/oia/#Tribal%20Governments
    More Sioux info - http://www.travelsd.com/history/sioux/tribes.asp
    Crazy Horse http://www.indians.org/welker/crazyhor.htm
Tlingit from Carnegie Museum - 
    www.carnegiemuseum.org/cmnh/exhibits/north-south-east-west/tlingit/index.html
      Official Tlingit page - http://www.tlingit-haida.org/
      Tlingit pictures from the Library of Congress
          http://memory.loc.gov/ammem/award98/wauhtml/aipnSubjects31.html 
Wampanoag- http://www.tolatsga.org/wampa.html 
       More on the Wampanoag -
            http://www.mnsu.edu/emuseum/cultural/northamerica/wampanoagculture.html
       People of the First Light - http://www.bostonkids.org/educators/wampanoag.html 
Wappo Indians of Napa - http://score.rims.k12.ca.us/activity/wappo/

Yuma - http://www.mnsu.edu/emuseum/cultural/northamerica/yuma.html 

Yurok of California - lots of text - http://www4.hmc.edu:8001/humanities/indian/ca/ch10.htm
    More info on the Yurok -
             http://www.mnsu.edu/emuseum/cultural/northamerica/yurok.html
     Yurok Fact Sheet for Kids - http://www.geocities.com/bigorrin/yurok_kids.htm
    Yurok of California - http://www.californiahistory.net/2_natives/yurok.htm 
Zuni - http://www.mnsu.edu/emuseum/cultural/northamerica/zuni.html
     Zuni - http://wiwi.essortment.com/zuniindianwher_rieu.htm


Other Information 
Suggested Books about Native Americans
   http://www.embracingthechild.org/nativeamerican.html
Flags of Native Peoples - http://users.aol.com/Donh523/navapage/index.html
Fifth Grade Suggested Native American Websites from Greentown Elementary School in Ohio - http://viking.stark.k12.oh.us/~greentown/native.htm
List of Native American tribes and what their names mean (scroll down the page) 
    http://www.americanindian.net/names.html 
        Online word search of tribal names 
           http://www.surfnetkids.com/games/indians-ws.htm 
Indian Dwellings Mix and match online game 
    http://www.surfnetkids.com/games/indians-mm.htm 
Fifth Grade stamp designs 
    http://www.towson.edu/csme/mctp/StudentProjects/IndianStamps/StampIndex.html 
**Webquest that compares the Plains, Anasazi, and Woodland Indians 
    http://schoolweb.missouri.edu/milan.k12.mo.us/chapman/anasazi/intro.html 
Native American Webquest - http://users.rcn.com/abisson.massed/nativeam.htm 

**Webquest that compares the Pacific Northwest, the Southwest, the Plains, and the Eastern Woodland Indians tribes from Sharon Regner at Loma Prieta
    Student - http://www.loma.k12.ca.us/LPS/Webquests/Webqu2/19_Native_Americans.html   
   Teacher -http://www.loma.k12.ca.us/LPS/Webquests/Webqu2/20_Tchr.__Nat_Amer.html 

**Webquest - Native Americans:Their Lives and the Land Around Them 
    http://www.dedham.k12.ma.us/webquest/spring2002/sb/


Teaching Materials from the National Museum of the American Indian - 
   http://www.nmai.si.edu/subpage.cfm?subpage=education&second=teacher&third=materials 

Iroquois Lesson Plans - http://home.rochester.rr.com/inwoods/iroquois.htm
Mohawk Iroquois Village with building plans - http://www.nysm.nysed.gov/IroquoisVillage/
Dos and Don'ts for Teaching about Native Americans - http://www.ableza.org/dodont.html 
        More dos and don'ts - http://www.nativechild.com/resources.html#Reese 
        Suggestions for Teachers - 
               http://wdcrobcolp01.ed.gov/CFAPPS/ERIC/resumes/records.cfm?ericnum=ED394744 

        Additional suggestions for teachers - http://www.nativechild.com/article.html 
        More ideas for teachers to use in planning lessons -    
                http://wdcrobcolp01.ed.gov/CFAPPS/ERIC/resumes/records.cfm?ericnum=ED400146 
Gateway for Native American Internet Resources - University of Michigan 
    http://www.si.umich.edu/CHICO/powwow/resources/links.html 
The true story of Thanksgiving with a rebuttal from Caleb Johnson 
      http://www.night.net/thanksgiving/lesson-plan.html 
      http://members.aol.com/calebj/fourth.html 
      Read them both and make up your mind. 
Mr. Donn's Native American Lesson Plans 
http://members.aol.com/MrDonnHistory/American.html#NATIVE 
The Truth about Pocahantas 
http://www.powhatan.org/pocc.html
Back to Social Studies for Kids or Mrs. Mitchell's Virtual School 
This page was developed by Kathi Mitchell - email- 
and was last updated January 31, 2005 
  
Midi thanks to http://www.fortunecity.com/tinpan/average/82/newage.html 




	
	


