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ABOUT THPLAYWRIGHTChris Craddock

Chris is thrilled to be working with the wonderful family that is Roseneath Theatre. Chris Craddock graduated
from the Uni ve BBRA Acting PoofjramAin theespringaod 1996. He has acted for many theatres all
over Canada, and is the author of many plays for varied audiences. These include, SuperEd, Tranny Get Your
Gun, Little Orphan Tranny and Tranne of Green Gables (with Darrin Hagen), HA! (with Wes Borg) , Men are
Stoopid, Women are Cra-azy (also with Darrin), On Being a Peon, The Critic, Porn Star, Moving Along, Summer
of My Amazing Luck (based on the novel by Miriam Toews), Boy Gr o0 o v e (with Blattgm Gudkow) and
Poptart.

Chris has acted for Shadow Theatre, Azimuth Theatre, Rapid Fire Theatre the Citadel Theatre, Guys In Disguise,
Theatre Network, and Theatre North West. Chris Craddock is the former Artistic Director of Azimuth Theatre, Al-

berta and is the current Artistic Director of Rapid Fire Theatre. He has been nominated for a total of 14 of Edmon-
tonds Sterling Awahagdwon fbun. His first 8im, Wuwnbuckle anasi nominated for two Ampia
Awards. Chris is also the winner of the Alberta Book Award, the Embridge Award for best emerging artist and a

2005 Centennial Medal for his contribution to the Arts in Alberta. Chris wrote a dynamic and witty play for Rose-
neat hds Annual T e en  TdleddMrecked | Saglayi abosit teens and 8lddhbl abuse. The play

won the Dora Mavor Moore Awa,rRd® Ofihahe Thedire forsyouagniddiencgs (TYA)o d u ¢
Categoryd and t he Canada Cadonduisfariiag TSARay, QDT awar

NOTES FROM THE PLARMYHT

The issues related to childrend mental health are Deficit Hyperactivity Disorder (ADHD). The organ-
critical to bring to the forefront at a time when the ization is dedicated to world class research, edu-
stresses associated with rapid technological cation, training and advocacy in the area of ADHD
change, family dysfunction, divorce, single parent across the life-span. The advocacy branch of the
realities, unemployment, poverty, drugs, gangs organization is known as CADDAC.

and other aspects of contemporary culture are www.caddac.ca

forcesshaping t odhathésadenthi | d

' ©7he play The Incredible Speediness of Jamie
teachers work with on a day to day basis. Py P

Cavanaugh is not a play about ADHD; it does not

What is ADHD? Did it always exist and was it provide answers to all those questions you may
known by different names? Has it asserted itself in have about the disorder. It is however, a play

a new way, due to toxins in our modern environ- about an eleven-year-old girl named Jamie who
ment? Is there a cultural or hereditary element? Is has ADHD. It is about her thoughts and feelings

it the result of rapid images and super- and day to day struggles with life and with people
concentrated information that changes the very in her life, both at home and school. There are few
nature bfaiom@®sfuncti on?| Noasswoms todaywhersteathers are not dealing
sure, but we do know that for years ADHD has with children with ADHD, like Jamie. We hope this

been erroneously dealtwithasafib e h avb-or | pplay will put a human face and a touching story to
|l emd and commonly tteont eld atcdnditmmutigahtoodnany gesple know simply as

trol hyperactivity. Today ADHD is correctly identi- a label or a stereotype that makes these children
fied as a health issue 1 a disorder related to brain Adi fferento.

chemistry. Where is the balance between helping those who
Today, there are many organizations that advo- need it and finding effective strategies for people
cate for ADHD and are excellent resources for who come in contact with children with ADHD at
learning more about it. One of the best is the Ca- school, at home and in the community? The is-
nadian Attention Deficit Hyperactivity Disorder sues are complex, and | believe theatre and the
Resource Alliance. CADDRA is a national Cana- discussion it engenders is an excellent way to
dian alliance of professionals who support pa- start to unpack the arguments and put a human
tients and their families, who suffer from Attention face to the disorder.



| consulted many websites in researching this | hope that you and your students will enjoy the
play, including many blogs that presented stories play, The Incredible Speediness of Jamie

of people with ADHD told in their own words. Cavanaugh and that positive and edifying discus-
sion will result. | thank you for supporting the work
of Roseneath Theatre, and for your efforts in edu-
cating the youth of today. You are the caretakers
of our future.

heir own words. | also spoke to parents struggling
with the issue themselves with their children. |
thank all those who consented to be interviewed.
They helped immeasurably in the creation of the

play.

ABOUT THBPIRECTOR:Richard Greenblatt

Richard Greenblatt was born in Montreal and studied acting at the Royal Academy of Dramatic Art in Lon-
don, England. Since his return to Canada in 1975, he has directed many productions for theatres across the
country and in Toronto; the vast majority being original and/or Canadian plays. He has been Resident Direc-
tor at Young People's Theatre, Deputy Artistic Director at Canstage, and Director of The Hour Company. He
has acted in numerous roles in Toronto and across Canada. He has also done his stint as an actor on fea-
ture films, television and radio. As a writer, he co-wrote 2 Pianos, 4 Hands; Sibs, The Theory of Relatives,
i.d., Letters from Lehrer, and Care. He has performed 2 Pianos... some 750 times across Canada, off-
Broadway in New York, in the West End of London, and in Tokyo. Sibs was filmed for the CBC in 2003. For
Roseneath Theatre, he has directed Danny, King of the Basement and Wrecked, both Dora Mavor Moore
Award-winners for @est Productiondin the TYA category, and Dennis Foon's play, Kindness, (for Manitoba
Theatre for Young People) which toured Ontario schools through Roseneath in the Fall of 2008. Upcoming,
he will direct Mother Courage at Ryerson University. He has taught acting, directing and play creation at
most of the theatre training institutions in Canada. He has won several Dora Awards and Chalmers Awards,
as well as receiving numerous other nominations. He lives in Toronto.

NOTES FROM THE DIRECTOR:

Anar t i pearspective on the show

| believe the purpose of theatre (and all art) is to tell stories that keep our inherent feelings of isolation and
separation at bay. For young people approaching puberty, these feelings are extreme. Most everyone at this
age feels like a freak, an outsider, and ostracized in some way. These feelings are manifested in a myriad of
ways, of course; from being a bully, to being bullied; from putting others down, to being put down; from fight-
ing back, to accepting our situations as unchangeable; and from making connections with others, to remain-
ing isolated and alone.

Jamie Cavanaugh is a fascinating heroine - smart, charismatic, feisty, and fiercely determined. She is also
suffering from a physiological condition not of her making, which affects her behaviour. And yet this play is
only peripherally about ADHD and its symptoms. The play really is about how young people deal with sig-
nificant problems in their lives. It is about the nature of friendship. It is about understanding others, and the
essence of empathy. It is about storytelling itself, and has at its core, the message that everyone has a fas-
cinating and unique story to tell. The decision to design the show based on cartoon artwork seemed a ser-
endipitous confluence of form and content in this play. Jamie tries to explain her feelings of differentness -
her speediness - as a superhero asset. Many young people connect to this metaphor as a mythic explana-
tion for the great forces of conflict in their lives. Like the X-Men, whose genetic abnormalities are mani-
fested as super powers, Jamie has to find a way to interpret and understand her "specialness" as an asset,
as opposed to a "disability”. This is the very definition of the conflict between individuality and conformity
with which we all grapple. It is all part of the process of growing up.




AN INTRODUCTION TGIH PLAY:
From an ed u c at merspestive

As teachers, we are faced with an ever increasing
need to create an atmosphere of inclusion in our
classrooms where every child can learn in his or her
own way. There are mountains of resources avail-
able outthereto helpusfigureout our st
learning needs and to differentiate our materials and
instruction so that we are reaching everyo n e ®@-s
tential to learn. There are also lots of great books
for us to share with our students to help them better
understand themselves and others so that the
inclusionary environment becomes one of respect
and tolerance for the differences that make each
child unique.

Some differences are easier to see than others and
easier to explain to our students and to generate
discussions. A child in a wheelchair is faced with
many challenges that are observable to others and
the need to create alternatives and to facilitate that
childdéds day is obvious t
know, many, i f not most, of
challenges are invisible to the naked eye and difficult
even for the adults in their lives to understand.

Many teachers are still struggling to really under-
stand the myriad of learning disabilities that face our
students and how those challenges truly manifest
themselves so that we can do our best to create the
same level of facilitation of learning that we do for
the child who needs help to walk or to see. If we as
teachers find this a challenge, it can only be doubly
confusing for our students.

A theatrical experience allows all of us to disappear
inside the lives of the characters for a moment in
time and have a chance to understand the joys and
woes of their day to day existence. When you
watch The Incredible Speediness of Jamie Cava-
naugh with your class, you will all have a chance to
look inside the rather muddled and definitely speedy
mind of a young girl with ADHD. ADHD is a preva-
lent issue in our schools, and one of the most mis-
understood by teachers, parents and students alike.
Often mistaken for behaviour issues, the very real
challenges these children face in their effort to make
sense of an every changing world need to be under-
stood by the people in their lives. Watching Jamie
as she tries to make sense of her own life is an en-
tertaining and stimulating way of beginning a discus-
sion with your class about the very real issues of

u (

P
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learning challenges and developing tolerance,
understanding and respect for our differences. It is
also a vehicle for talking about another set of often
misunderstood students - bullies. Jamie and her
friendl Max are both the targets of school yard
bullying and this is of course a hot issue in our
schools today. The play is fast paced and interest-
ing, peopled with realistic characters that students
will relate to instantly i they will know children just
like those they meet in the play. The theatre experi-
ence lends itself beautifully to the current emphasis
on Universal Design for Learning and the neces-
sity for truly understanding the needs of all of our
students and sharing that understanding with the
students themselves.

- Liane Shaw

al | However, as
studentsd | earn

BIOGRAPHY Liane Shaw
Author of this Study Guide

Liane Shaw is a Learning Strategies Consultant for
the Upper Canada District School Board, where she
works with students and staff in both elementary and
secondary school settings, providing training and
administering programs that foster inclusive learning.
She has been a teacher for 20 years, with much of
that time spent with students who face academic,
behavioral or emotional challenges. She also spent
several years as a classroom teacher for Junior and
Intermediate level students where she learned first
hand about the challenges that the classroom
teacher faces in simultaneously providing the learn-
ing opportunities required for over thirty separate
and unique young people. Liane is also the author
of a young adult novel, thinandbeautiful.com, sched-
uled for release in the Fall of 2009.

Learning Strategies Consutant
Capital Region Education Ceater
50 Water Street
Oxford-On-Rideau




THE CHARACTER S IN THE PLAY

Jamie Cavanaugh

Jamie is an eleven year old girl with energy to spare who runs through life without ever

slowing down. Even though she always has the best of intentions, her impulsive nature

and difficulty with focusing her attention, get her into all kinds of trouble at school and

home and with her friends. She6s not a bad kid and r@gfers |to
net o rather than a Atroubl e makero.

Max

Max is Jamieds best friend aKndwnidtheschaolar t est| k
ANerdodos better at tithienlkiamg@tt krasre ns garttch aa b al |
target for ridicule and abuse from the school bullies. He has a hard time making friends

and so he spends a lot of time with Jamie. Even the smartest kid in school can have

problems however, and during the story, he is hurt and confused when his parents an-

nounce that they are going to separate and that his dad will be moving out. He worries

that somehow this breakup might be his fault, even though his parents try to assure him

that they both love him and that it has nothing to do with him. But he is a worrier.

Rock

Every school seems to have a bully or two and Rock fillsthatrol e at Jami eds dch
likes to act tough and pick on kids like Max and Jamie forfun; it 6s a sport 5
concerned. Rockodés home | ife is tougher than hi e
has to deal with his parents and his own worriesthathe r eal |y i s | ust nr
something that he hears on a regular basis from his frustrated and neglectful mother.

Hardplace

Ni ck, aka Hardpl ace, i s Ro c kthesstataswokbeingforseioft h f ull
the biggest kids at school so that no one can ever intimidate him. Even when Rock

starts to wonder i f Dbeing a bully is such a] g
back down and try another path. Bullying is an ingrained behaviour.



THE INCREDIBLE SPERNESS OF JAMIE CAVAUGH

SYNOPSIS OF THE PLAY

Have you ever had a really bad day? You know the
kind. You get up late. Your hairdryer breaks. The
car wonodt start and youbr
day you have to be on time. You have twenty things
on your mind that wonét s
enough for you to grab hold of them. You feel up-
tight, frantic and overwhelmed in a world that is
spinning around at hyper speed.

Jamie Cavanaugh has lots of those days. She al-
ways seems to be moving too fast, her mind on
overload and her attention flying around and landing
everywhere but where ics
cidentally knocking over the fishbowl for the millionth
time, shebs missing the
come out her mouth that should stay in. She finds
herself in trouble all of the time, both at school and

at home, in spite of her desire to do the right thing.
When the suggestion is made that a school social
worker might help her sort things out a little, Jamie
gets a chance to talk things out. As she describes

her whirlwind life, she has a sudden flash of insight i
shedeci des that she doesnét
all, but a gifté.the powe

Jamie shares her new discovery of superpowers
with her best friend Max, who is struggling with his
own issues. Jamie and Max find themselves be-
tween a Rock and a Hardplace, literally and figura-
tively, as they end up in a conflict with the

school bullies that results in Jamie hitting Rock. Life
goes from bad to worse as Max and Jamie have an
argument and their friendship starts to split apart.

BACKGROUNINFORMATIOROR TE

Meanwhi | e,
by the school social worker, have started to worry
that their little girl has a problem called Attention
Deficit Hyperactivity Disorder, ADHD for short. They
make an appointment with a paediatrician and their
suspicions are confirmed. Jamie begins to doubt

her superpowers and starts to think that maybe she
does have a problem after all. She starts a trial

rbuad o mefliaationsvioo thekADHDrthatt lelave heo n e
feeling like someone else is walking around in her

e t hody.e Shé bregins o éeel mdredlikeea villaio than a
superhero, and in frustration, she lashes out throw-
ing and breaking things, this time on pupose..

e

But, as mostbad daysdo,J ami e6s comes

as a brighter morning promises to arrive. New medi-

cations seem to be working and her head feels clear

for the first time ever. She discovers ways

h ota fnathagd her. ADHD ahd egeh kelps herdd@diget a

a handle on some of his time management problems

c htolorl o bauls Do md eaad mgmaviba tdiso
She repairs her friendship with Max, while discover-
ingasurprisng new friend in RO
tough as he appearstobewh en hebés &r o
place. Wow, she might even reform a bully. She be-
gins to realize that, even though she might not be a
superhero, she is perfectly fine just the way she is;
she feels better about herself. Life has taken a turn

hfarvhe better for Jamie Cavanaught t e r

r of superspeed!
The Incredible Speediness of Jamie Cavanaugh
is an insightful look at the impact of ADHD on a
childés life, told with
honesty. As the irrepressible Jamie tells us her story
in her own words, both as a participant in the story
andasan observer, we canot
as we take a walk 7 or rather a run i in the shoes of
an ADHD child.

ACHERS

Creating an Inclusive Classroom

In the play The Incredible Speediness of Jamie
Cavanaugh we are introduced to Jamie, a little girl
with unique needs and abilities. Her difficulties with
focusing her attention and her impulsive nature af-
fect every aspect of her life. She has trouble staying

is constantly breaking things, and makes some poor
choices in her social life. | n Jami ed s
lenges are discovered to stem from Attention Deficit
Hyperactivity Disorder, a developmental disorder
characterized by impulsivity, hyperactivity and inat-
tention, which is explained at length later in this

on track at school, forgets to do her chores at home,

guide.

J a Imavirey been cpraactedn t s

glent

he

le a sfe ,



Like many other learning disabilities facing our stu-
dents, ADHD can be somewhat invisible and there-
fore often wears the mask of behaviour issues or
lack of interest or effort on the part of the child.
Teachers today are increasingly being asked to de-
velop the skills to detect the myriad of learning dis-
abilities that impact the learning and social devel-
opment of our students. Actually, perhaps figlarning
disabilitesoi s n 6t t mafterall. gnhatrecente r
inspirational speech by a young man named Todd
Cunningham, a PHD candi
most of his childhood, he made the statement that
he thinksthetermfil ear ni ng di sabi l
abolished. He suggested the term fiearning chal-
lengedoas a replacement that is far more accurate

in its description of these children. These are able,
capable and intelligent children who learn differently
than the status quo and it is up to the adults respon-
sible for them to teach them the ways in which they
can fully share with us the full extent of their knowl-
edge, skills and understanding.

da

This shift towards an increasingly inclusive class-

room environment has put classroom teachers in the
driverdés seat on the read
rience that meets the needs of each individual child.
Talk about challenges! It can be an overwhelming
prospect at first, but with the wealth of resources
coming out every day, it is starting to seem a little

more possible. Here in Ontario, the Ministry of Edu-
cation completed the Report of the Expert Panel on
Literacy and Numeracy Instruction for Students with
Special Education Needs entitled, Education For
All, in 2005.

Beyond just providing the historical context and
theoretical premise for inclusive education, Educa-
tion for All is also a practical guide to both under-
standing and creating a universal design class-
room. Included in this study guide are a number of
good resources that the Upper Canada District
School Board have found very effective for use in
the classroom as well.

Universal Design for Learning is really the umbrella
concept for inclusive education. The design origi-
nated, oddly enough, with architecture. When archi-
tects were first assigned the task of creating build-
ings that would be accessible for people with physi-
cal challenges, it was discovered that the accommo-
dations made could be of benefit to others as well.
The ramp at the front was perfect for the mother with
a stroller and the elevator was helpful for someone
with a heavy load. This can relate to our classrooms
in that FEducators have begun to realize that a

teaching strategy or pedagogical materials that re-
spond to the special needs of a specific student or
group of students can also be useful for all stu-

d e n t(Education For All) Universal design re-
quires us to understand the learning needs of all of
our students so that we can create a classroom that
meets the needs of all.

AUDL s ees adalcontineuanrEreryrstg-
dent is unigue, and will therefore benefit from a flex-

t e iblgycHraculumyhal pepyidgs himporghgr gviththg ap-

propriate pathways for reaching learning goals, as
i tWelbas fainagd apcyratg,agsessment. A classroom
based on the concept of UDL is specifically planned
and developed to meet the special needs of a varie-
ty of students, including students who are disabled
and those who come from a non-dominant culture. It
is flexible, supportive, and adjustable, and increases
fullaccesstothecur ri cul um for al
(Education For All)

The Education for All document goes into sufficient
detail to make this clear and understandable for
teachers, while recognizing the incredible challenge
iot cWielalt imgyPrae s &mtr ni nly

the child with ADHD, one of the suggestions for
creating a UDL (Universal Design for Leaning) class-
room is the following:

Simplicity: Teachers should avoid unnecessary
complexity by communicating consistent expecta-
tions, arranging information sequentially to clarify its
relative importance, breaking instructions down into
small steps, and providing effective feedback during
and after tasks. They strive to minimize distracting
information in the classroom.

Safety. Classrooms must be safe, with minimal ha-
zards and no elements that might cause accidents.
The assessment of safety might depend on the spe-
cific children in the classroom. If any student has a
safety plan or written safety protocol, every adult
within the school needs to be aware of it and able to
acton it.

The biggest shift in teaching approaches is the idea
that the differentiation of the lesson should hap-
pen before it is taught. In other words, we are
moving away from creating one generic lesson that
can then be accommodated for the children with
chall enges once we real.
the learning. Rather, we are heading towards un-
derstanding our students well enough to ensure that
all learning modalities and accommodations are
considered in the initial planning of our lessons.




Classroom Profiles

Our classrooms are comprised of a complex mix of
students and discovering who they all are as learners
can be a daunting task.

The creation of a class profile early in the school
year is essential to the facilitation of universal design.
There are as many different types of profiles as there
are schools, and there are some suggestions in the
EFA document. However, a good starting point for
any profile is to look at the learning styles and prefe-
rences of your class. The pre-activity section of this
guide focuses on this type of profile.

Learning styles, put simply, are auditory, visual and
kinesthetic, in other words, some of us learn best
through listening, some though seeing and some
through doing.

Learning preferences are based on the theory of
multiple intelligences, first brought forth by Howard
Gardner who proposed the idea that intelligence
should be seen as a multidimensional trait. Gardner
originally defined 7 different ways in which one could
demonstrate intelligence. Many current practitioners

have increased that to 8. Either number represents
a whole wealth of teaching options for educators who
are charged with the task of created inclusive class-
rooms.

Another psychologist, Thomas Armstrong published
a book entitled, 7 Kinds of Smart: Identifying and De-
veloping Your Many Intelligences, which takes Garn-
erds theory and makes it
to educators, parents and children. Armstrong takes
Gardner6s intelligences
i S ma r tishdgqunger Btudents in particular relate
well to:

GadMD Q%R 5DQL R

" QL RSQNMF %R

Bodily kinesthetic intelligence
Interpersonal intelligence
Intrapersonal intelligence
Linguistic intelligence

Logical mathematical

Musical intelligence
Naturalist intelligence

Spatial intelligence

body smart

people smart

self smart

word smart

logic smart

music smart

naturalist (or nature) smart

picture smart

The chart outlined on the following page, is an example of ways in which a teacher can ad-

dress all of these intelligences, or fismartso.




MULTIPLE INTELLIGENCES CHART

How do you ensure all of your students' intelligences are being tapped? Here is a list of activities that speak

to each intelligence.

Verbal-Linguistic

choral speaking
declarizing
storytelling
retelling
speaking
debating
presenting
reading aloud
dramatizing
book making
nonfiction reading
researching
listening
process writing
writing journals

Musical

humming

rapping

playing background music
patterns

form

playing instruments
tapping out poetic rhythms
rhyming

singing

Logical-
Mathematical

problem solving
measuring

coding

sequencing

critical thinking
predicting

playing logic games
collecting data
experimenting
solving puzzles
classifying

using manipulatives
learning the scientific mod-
el

using money

using geometry

Interpersonal

classroom parties
peer editing
cooperative learning
sharing

group work
forming clubs
peer teaching
social awareness
conflict mediation
discussing

Cross age tutoring
study group
brainstorming

© 2000-2008 Pearson Education, Inc. All Rights Reserved.

Visual-Spatial

graphing

photographing

making visual metaphors
making visual analogies
mapping stories

making 3D projects
painting

illustrating

using charts

using organizers
visualizing

sketching

patterning

visual puzzles

Intrapersonal

personal response
individual study

personal goal setting
individual projects

journal log keeping
personal choice in projects
independent reading

Bodily-Kinesthetic

hands on experiments
activities

changing room arrange-
ment

creative movement
going on field trips
physical education activi-
ties

crafts

dramatizing

using cooperative groups
dancing

Naturalistic

reading outside
cloud watching
identifying insects
building habitats
identifying plants
microscope use
dissecting

nature walks
building a garden
studying the stars
bird watching
collecting rocks
making bird feeders
going to the zoo

This theory and the application to teaching, is explained in detail in many websites and books, some of which are

listed below.

**ONE IMPORTANT NOHERE n o

one

expects

every

|l esson to

cov

are already doing far more differentiation than they realize. In most of the training sessions | have done with my
board, | ask teachers to take an already existing lesson and to take a look at how well it covers both learning

styles and multiple intelligences. Most have been pleasantly surprised at how much they naturally have covered
and how little they still need to do to address the needs of their class.
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Resources for Teachers

There are countless resources on the topic of differentiation and creating an inclusive classroom. Writing
AiDi fferentiated I nstructiono in the Google addr eses
sources that have been tried and proven effective will be listed in each area to help narrow down that field a little.

How Difficult Can This Be?

THE F.A.T. City Learning Disability Workshop pre- -tion, anxiety and tension -- emotions all too familiar to
sented by Richard Lavoie: This video looks at the world the student with a learning disability.

through the eyes of a learning disabled child by taking

you to a unique workshop attended by parents, educa- This is a terrific video for anyone who deals with

tors, psychologists and social workers. There they join students to watch. Wedbve us
in a series of classroom activities which cause frustra workshopsandreallyi s a fAmust seeo

Differentiation

Differentiating Instruction in the Reqgular Classroom, Quick Guides to Inclusion: Ideas for Education
by Diane Heacox (a very practical guide complete with Students with Disabilities
black line masters, used widely in our board) by Michael Giangerco and Mary Beth Doyle

How to Differentiate Instruction in Mixed-Ability Fair Isn't Always Equal: Assessing & Grading

Classrooms, by Carol Ann Tomlinson In the Differentiated Classroom, by Rick Wormeli
(This looks at an issue that concerns many teachers

The Differentiated Classroom: Responding to the new to differentiated lessons)

Needs of All Learners, (Paperback)

by Carol Ann Tomlinson Beyond Monet: The Artful Science of Instructional
Integration (Spiral-bound) by Barrie Bennett (Author),

Differentiation in Action: Carol Rolheiser (Author)

A Complete Resource with Research-Supported Strate-

gies to Help You Plan and Organize Differentiated In-

struction and Achieve Success with All Learners: Web sites

Grades 4 and Up, by Judith Dodge

. o There are also lots of web sites with ready made les-
Start Where They Are: Differentiation for Success sons that cater to all grades and needs. The following
with the Young Adolescent, by Karen Hume site is one that has lots of interesting and easy to use
(Th|S is a wonderful resource for Intermediate '[eaCheI’S) lessons based on a form of differentiation called the

Al ayered wmaric

help4teachers.com



http://www.amazon.ca/exec/obidos/search-handle-url/702-7707217-8571216?%5Fencoding=UTF8&search-type=ss&index=books-ca&field-author=Diane%20Heacox
http://www.amazon.ca/How-Differentiate-Instruction-Mixed-Ability-Classrooms/dp/0871205122/ref=pd_bxgy_b_text_b/702-7707217-8571216
http://www.amazon.ca/How-Differentiate-Instruction-Mixed-Ability-Classrooms/dp/0871205122/ref=pd_bxgy_b_text_b/702-7707217-8571216
http://www.amazon.ca/exec/obidos/search-handle-url?%5Fencoding=UTF8&search-type=ss&index=books-ca&field-author=Carol%20Ann%20Tomlinson
http://www.amazon.ca/exec/obidos/search-handle-url?%5Fencoding=UTF8&search-type=ss&index=books-ca&field-author=Judith%20Dodge
http://www.amazon.com/exec/obidos/search-handle-url?%5Fencoding=UTF8&search-type=ss&index=books&field-author=Rick%20Wormeli
http://www.amazon.com/exec/obidos/search-handle-url?%5Fencoding=UTF8&search-type=ss&index=books&field-author=Barrie%20Bennett
http://www.amazon.com/exec/obidos/search-handle-url?%5Fencoding=UTF8&search-type=ss&index=books&field-author=Carol%20Rolheiser

Class Profile Resources

Many of the books on differentiation contain a section
on class profiles. There are also a myriad of resources
that allow your students (and you) to find out their own
strengths through quizzes. These first two sites contain
quizzes that should work well with the PRESHOW ACWM-
ITIESdescribed earlier in this guide.

http://www.jobsetc.ca/toolbox/quizzes/quizzes _home.do
?lang=e i

(This is actually a Canadian Government site (job bank)
designed for career cruising but has worked well i use
the Multiple Intelligences Quiz and the Seeing, Hear-
ing and Doing Quiz)

Class Profile Books

Multiple Intelligences: New Horizons, by Howard
Gardner

Handbook of Differentiated Instruction Using the
Multiple Intelligences: Lesson Plans and More

by Bruce Campbell

What is ADHD Anyway?

http://www.ldpride.net/learningstyles.MI.htm#is%20Multi
ple%20Intelligence

(This site, LdPride.net, has very clear explanations of
learning styles and intelligences along with quizzes)

http://www.teachervision.fen.com/intelligence/teaching-
methods/2204.html

(The Teacher Vision site has some premade lesson
plans, quick glance differentiation charts and explana-
tions)

http://www.eslflow.com/MultipleintelligencesforELT.html
(This site has some great charts that help with multiple
intelligence activity planning and also some printable
quizzes)

Eight Ways Of Knowing. One Book. Teaching For
Multiple Intelligences (THIRD EDITION).
by David Lazear

So Each May Learn: Integrating Learning Styles and
Multiple Intelligences. by Harvey F. Silver, Richard W.

Strong, and Matthew J. Perini.

Webve all taught them.
wonoét stop jiggling. Th
The body keeps on wiggling. The lips keep on mov-
ing and words keep coming out. If only they would
just stop moving and pay attention and EOCUS!!!,
everything would be fine.

Except for one thing; some children just ¢ a nsfop.
The wiggling, jiggling, tapping and talking can paint a
picture of a child with Attention Deficit Hyperactivi-
ty Disorder. ltdés kind of an
In my many years as a teacher, | have often thought
that it doesno6t defeirofrattenton
as a surplus. The children seem to have so much
attention that it takesthemoverand t hey
to find a filter to tell them which things the people
around them want them t
work.

c

o

Y
e

m

a

0 VADHDncanvibe ratheelikediving at the botfoim ef a kae o t
deddoscopel thatkkeepsswirling the coleugs proundg .
until the child candt see
begins. If the kaleidoscope would just stop moving,
the colours would settle down and the child could fo-
cus on one at a time. Teachers and parents play an
enormous role in helping our children find ways to
discover the distinctions between those colours. The
single most important thing we can do as caring
adults is to attempt to understand the challenges that

n stedenes svithiADHD faceabel , actual ly

u cTRis sectiog is a very brief overview of Attention Defi-
cit Hyperactivity Disorder. As with most topics in

n &qucatiop taday, there is a wealth of information out
there that can be tailored to the individual needs and

f d<royledgepase of eacheades ¢ h o o |



http://www.jobsetc.ca/toolbox/quizzes/quizzes_home.do?lang=e
http://www.jobsetc.ca/toolbox/quizzes/quizzes_home.do?lang=e
http://www.teachervision.fen.com/intelligence/teaching-methods/2204.html
http://www.teachervision.fen.com/intelligence/teaching-methods/2204.html
http://www.eslflow.com/MultipleIntelligencesforELT.html

The following four sites provide information tailored
both to teachers and parents, including background
history, helpful strategies and resources that is well
organized for all levels of understanding and were

used in the compilation of this section of the guide.

http://www.adhdfoundation.ca/
http://research.aboutkidshealth.ca/teachadhd/

http://www.adhdcanada.com/

http://www. caddra.ca

Attention Deficit Hyperactivity Disorder is a develop-
mental disorder usually diagnosed in childhood or
adolescence. Symptoms, including hyperactivity, im-
pulsivity and distractibility, begin in infancy and some-
times continue into adulthood. These symptoms are
frequent and severe enough to have a negative im-
pact on lgésatdhanme,tatsséhool and within
their social circles. At this point in time, there are no
definitive medical tests to diagnose ADHD. However,
a tremendous amount of research suggests that
ADHD is neurologically based. It is considered to be
a developmental disorder because it interferes with
the normal rate of development in specific areas.
ADHD is one of the most prevalent of all childhood
psychiatric disorders, accounting for about 35% of all
children who are referred to mental health clinics.

The characteristics of ADHD are normal behavioral
characteristics that everyone experiences to some
extent, and adults working with children are cau-
tioned not to jump to the conclusion that every active
or impulsive child is a candidate for diagnosis. Itis
the frequency and severity of these symptoms that
leads to a diagnosis of ADHD. Symptoms are evident
in most situations (school, home, neighborhood, etc.)
and they have a negative impact on the individual
which affects academic progress, social skills devel-
opment and later on, possibly job performance.
ADHD is a serious disorder, that affects the child
in every aspect of his or her life. It is a psychiatric

diagnosis and must only be made by those quali-
fied to do so, including psychiatrists, clinical
psychologists and physicians.

Teachers and parents can certainly express their
concerns to these professionals in order to receive
guidance as to what further assessment would be
appropriate to help discover how best to help the
child.

A diagnosis of ADHD would be based on...

9 careful history taken from parents or
guardians;

a physical examination;
an interview with the child;
the completion of performance tasks;

rating scales (describing the presence, sever-
ity and frequency of symptoms) filled out by
the child being assessed, parents, teachers
and others who have worked with the child

Ther e a rspecid psychotogical or laboratory
tests to diagnose this disorder. Therefore, the diag-
nosis, by a qualified professional, is made on the ba-
sis of a collection of evidence and the elimination of
other possible causes for the symptoms.

Like many other learning challenges that face our
young people, ADHD can be managed through a
team effort on the part of the medical professionals,
educational professionals, parents and the child.

Every child with ADHD is unique and has to deal with
his or her own particular set of challenges. There are
many strategies for both at home and school that can
be learned by both the child and the adults in his/her
life that can be tailored very specifically to meet that

¢ hi individsal needs. Everyonei n t he <chi
needs to work together to create a positive, produc-

tive environment that will give the student every op-
portunity to learn and thrive.

In addition to the many resources a teacher will find on the suggested websites, these are a few
book titles that might be of help to young people struggling with ADHD.

Nadeau, K.G., & Dixon, E.B.,

Learning to slow down and pay attention,
Chesapeake Psychological Publications, 1991,
Grades 3-6

Quinn, Patricia, & Stern, Judith,

Putting on the brakes: Young people's guide to un-
derstanding attention deficit hyperactivity disorder
(ADHD), Magination Press, 1991, Ages 8-13

Shapiro, L.E., & Parrotte, T. (111.),

Sometimes | drive my mom crazy, but | know she's
crazy about me: A self-esteem book for overactive
and impulsive children, King of Prussia, PA: Center
for Applied Psychology, 1993. Grades K-6, 80 pages

Smith, Mark, & Piazza, Gail (lllustrator),
Pay Attention, Slosh, Albert Whitney & Company,
1997,



http://www.adhdfoundation.ca/
http://research.aboutkidshealth.ca/teachadhd/
http://www.adhdcanada.com/

When Josh's friends call him "Slosh," it's particularly
painful. Although he's smart when it comes to comput-
ers and math, Josh also has ADHD -- Attention Deficit
with Hyperactivity Disorder. After talking to his teacher,

Josh's parents decide to take him to a doctor, and
things start looking up. Best of all, over time, Josh's
classmates come to appreciate him as just one of the
guys . (Sounds a | ot | stokye

THEMES O EXPLORETIhe Incredible Speediness of Jamie Cavaaugh

The Incredible Speediness of Jamie Cavanaugh is rich with themes to explore and, in the spirit of differentia-
tion, each class who has the opportunity to view this play will come away with a different perspective to explore

that reflects the needs of the students in that group.

Underlying themes to consider would beé

Everyone is unique and we each have our own way of learning.

Aspects to explore within this theme could be:

1 Learning styles
1 Multiple intelligences
1 Learning disabilities

Overcoming challenges

Respect for differences through understanding
yourself

Universal design for Learning/Differentiation

Character Education

This theme immediately reaches further to include
aspects of Character Education as we look at the
implications of truly developing an understanding and
appreciation of the unique qualities of the people we
deal with every day.

Empathy

Walk a mile in someoneelseb6s shoes an
understand what they are feeling and experiencing

i and why.

Perseverance
Keeping focused on your goals and facing adversi-
ty with courage and strength while never giving up.

Courage
Doing the right thing in face of difficulty and follow-
ing your conscience instead of the crowd.

Fairness

Practicing justice, equity and equality. Cooperating

with one another. Recognizing the uniqueness and

value of each individual within our diverse society.
try to

Caring

Showing understanding of others by treating them

with kindness, compassion, generosity and a

forgiving spirit.

Friendship

In the play, Jamie finds herself in a difficult position with
her best friend Max. Jamie is always talking about her-
self at a mile a minute and Max rarely gets a word in
edgewise. Their friendship is
insensitivity to her
cussing on herself and she never gives Max a chance to

talk about his issues or concerns. Max is going through
hard times at home and really needs a friend to talk to.
Jamie lets him down.

5| e 0 prihigbrtadt théme ko¥xpldrd iFRIBNDSHIP and
f ra-endogwHATMAKES A §G0D FRIENS.

al ways
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Bullying

The introduction of the character Rock, and his sidekick, Hardplace, introduces themes and issues related
t BULLYINGO .

Discussing bullying as it appears in the play allows us to take a look at the many challenges children face in getting
along with others, as well as the many faces of friendship.

Di scuss the expression 0 badpgded o redewmahyahea playwighkchosentalcallahe
two bullies in the play Rock and Hardplace.

Resources for Teachers on Bullying

The Bully Free Classroom by Allan L Beane

Esteem Builders by Dr Michele Borba

The Virtuebbs atPa rgigedy Lindadkavelin Popov

Character Bui bydeMiésle Bérbar i e s

Character Building Activities for Kids by DarleneMannix

PRESHOWACTIVITES

Who am | as a learner?

Jamie had her own very specific learning chal- The students and teacher will each create an individ-
lenges in the play related to ADHD. | t wa s n 6 [tualdearningl profile and present it in their own unique
she went through a special assessment process that way. In the spirit of differentiation, students should be
the adults in her life discovered that she needed spe- encouraged to create a presentation that reflects indi-
cial accommodations to address her unique learning vidual interests and strengths.

profile.

2
The following section offers an opportunity for your Q. o
students to explore their own particular learning style. ® &®
In doing so, they will gain a better understanding and
perspective on the concept of individual differences
while discovering that every child learns in his or her @

own unique way.

Some of the presentation possibilities f or the finished product:

| slide show or video 1 pictures, collage
| photo story 1 written

1 visual project such as Bristol board poster 1 oral presentation
1 portfolio 1 video inventory

Before beginning the actual activity, a general discussion about the ways in which we all have our own
strengths and challenges might be a good lead in to the following activities.




Some basic discussion points could be the following:

= =4 E R

How many people in this class love to read?
How many love sports?

How many people here enjoy video games?
How many like writing stories?

Who likes to put models or puzzles together?
How many people wear glasses?

How many people like to sit near the front of
the room?

How many like to sit at the back?

Who really loves to/hates to talk in front of the

Who really loves/really hates reading out loud
to the class?

Who likes acting or singing and presenting
their creative work to others?

Who loves to draw or paint pictures or to do
crafts in their spare time?

Who loves math?/ Hates Math

Who enjoys doing crossword puzzles

Who likes working in the garden

Who likes skateboarding? Snowboarding?

class?

You get the drifté.this is just an opening to s hta-w
ents and abilities. It can form a nice lead in to the creation of a personal learning inventory. There may be
questions that may be more appropriate to your group. Your students can even participate in the creation of this
list. You might want to blend this activity with math and do some data management and analysis activities to start
off as well or present your findings in a chart to put on your classroom wall depicting visually the variation within
your group.

The Geation of a Personal Learning Styles Inventory

Step One

Students (and teacher) will complete a LEARNING STYLES INVENTORY. This can be done online at one of
the sites listed under CLASS PROFILESich as:

http://www.jobsetc.ca/toolbox/quizzes/quizzes home.do?lang=e or it could be completed in hardcopy form.
A hard copy sample has been included on the following page in this Study Guide and there are others on the
websites as well. In general, if a computer lab is available at your school, the students seem to enjoy the com-
puterized quizzes, as they compute their scores on the spot.

Step Two

Students and the teacher will complete aGARDI NERG S MU LTELLIBENEES INVENTORY, again
either on computer or in hard copy format. The above website has the online version. There is a good hard
copy version online also at:

http://www.businessballs.com/freepdfmaterials/free _multiple intelligences test young people.pdf

Step Three

Students should be provided with an organizational portfolio of some kind to keep track of their personal in-
formation throughout these activities.

Step Four

Once the inventories are done, students will present their results in a manner that reflects their strengths.

Step Five
Teachers may want to do a group representation as well, perhaps a graph or chart that shows the multiplic-
ity of learning styles in the classroom.

The use of a class wide data collection can be a great discussion starter and will help your students start thinking
about all of the ways we are each unique and special before meeting Jamie Cavanaugh and her friends (and not
so friendly classmates!) i that is, before seeing the play at your school.
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LEARNING STYLE INVENRY

1. If I have to learn how to do something, I learn
best when I

(V) Watch someone show me how.

(A) Hear someone tell me how.

(K) Try to do it myself.

2. When | read, | often find that I:

(V) Visualize what | am reading in my mind's eye.
(A) Read out loud or hear the words inside my
head.

(K) Fidget and try to “feel" the content.

3. When asked to give directions, I:

(V) See the actual places in my mind as | say them or
prefer to draw them.

(A) Have no difficulty in giving them verbally.

(K) Have to point or move my body as | give them.

4. If  am unsure how to spell aword, I:

(V) Write it in order to determine if it looks right.

(A) Spell it out loud in order to determine if it sounds
right.

(K) Write it in order to determine if it feels right.

5. When | write, I:

(V) Am concerned how neat and well spaced my let-
ters and words appear.

(A) Often say the letters and words to myself.

(K) Push hard on my pen or pencil and can feel the
flow of the words or letters as | form them.

6. If I had to remember alist of items, | would re-
member it best if I:

(V) Wrote them down.

(A) Said them over and over to myself.

(K) Moved around and used my fingers to name each
item.

7. | prefer teachers who:

(V) Use the board or overhead projector while they
lecture.

(A) Talk with a lot of expression.

(K) Use hands-on activities.

8. When trying to concentrate, | have a difficult
time when:

(V) There is a lot of clutter or movement in the room.
(A) There is a lot of noise in the room.

(K) I have to sit still for any length of time.

9. When solving a problem, I:

(V) Write or draw diagrams to see it.

(A) Talk myself through it.

(K) Use my entire body or move objects to help me
think.

10. When given written instructions on how to
build something, I:

(V) Read them silently and try to visualize how the
parts will fit together.

(A) Read them out loud and talk to myself as | put the
parts together.

(K) Try to put the parts together first and read later.

11. To keep occupied while waiting, I:

(V) Look around, stare, or read.

(A) Talk or listen to others.

(K) Walk around, manipulate things with my hands, or
move/shake my feet as | sit.

12. If I had to verbally describe something to
another person, I would:

(V) Be brief because | do not like to talk at length.
(A) Go into great detail because | like to talk.

(K) Gesture and move around while talking.

13. If someone were verbally describing some-
thing to me, | would:

(V) Try to visualize what she was saying.

(A) Enjoy listening but want to interrupt and talk my-
self.

(K) Become bored if his or her description got too long
and detailed.

14. When trying to recall names, | remember:
(V) Faces but forget names.

(A) Names, but forget faces.

(K) The situation when | met the person, rather
the person's name or face.

Scoring Instructions: Add the number of responses for each letter and enter the total below. The area with
the highest number of responses is your primary mode of learning.

VISUAL

AJDITORY
V=__ A=__

KNESTHETIC
K=




MULTIPLE INTELLIGERS TEST

Where does your true intelligence lie? This quiz will tell you where you stand and what to do about it. Read each
statement. If it expresses some characteristic of yours and sounds true for the most part, jot down a "T." If it doesn't,
mark an "F." If the statement is sometimes true, sometimes false, leave it blank.

1.

Irather draw a map than give
someone verbal directions.

| can play (or used to play) a musical

instrument.

| can associate music with my moods.

| can add or multiply in my head.

| like to work with calculators and
computers.

| pick up new dance steps fast.

ledsy fer me to say what | think in an
argument or debate.

| enjoy a good lecture, speech or

sermon.

| always know north from south no

matter where | am.

Life seems empty without music.

| always understand the directions that

come with new gadgets or appliances.

| like to work puzzles and play games.

learning to ride a bike (or to skate) was

easy.

| am irritated when | hear an argument
or statement that sounds illogical.

my sense of balance and coordination
is good.

| often see patterns and relationships
between numbers faster and easier than others.

I enjoy building models (or sculpting).

: I 6gwod at finding the fine points of

word meanings.

| can look at an object one way and see

it sideways or backwards just as easily.

| often connect a piece of music with

some event in my life.

| like to work with numbers and figures.

Just looking at shapes of buildings and

structures is pleasurable to me.

| like to hum, whistle and sing in the

shower or when I'm alone.
| gbouh at athletics.

liké t study the structure and logic
of languages.

| uually aware of the expression on
my face.

| sénsitive to the expressions on
other people's faces.

| stay "in touch” with my moods. | have

no trouble identifying them.

| am sensitive to the moods of others.

| have a good sense of what others

think of me.




Multiple Intelligence s Scoring Sheet

Place a check mark by each item you marked as "true." Add your totals. A total of four in any of the categories A
through E indicates strong ability. In categories F and G a score of one or more means you have abilities as well.

Linguistic | LogicalMatie- | Musical | Spatial

matical

Bodiily
Kinesthetic

Intra: per- Inter
sonal personal

A B C D E

F G

7 6

26 27

8 13

28 29

14 15

30

18 17

25 24

TOTALS

POST SHOW ACTIVITIES AND DISCUSSION

Points to Ponder...

Once you have seen the play, you will likely want to

have a discussion with your students about their im-
pressions. The following discussion starters can be

used individually or with a whole class. They are just
suggestionséeveryone
away with their own ideas of what conversations can
evolve from the experience.

For the classroom teacher:

There are lots of ways in which to make students feel
safe when asked questions so that they all have an
equal chance to form their opinions, while at the
same time ensuring that there is enough accountabil-
ity that each student understands that they have to
have an answer, either alone or with a partner. Bar-
rie Bennett in Beyond Monet, examines ways in
which we can make questioning a more valuable ex-
perience for our students. A couple of quick sugges-
tions would be to allow the students some think time,
or some

ing answers or putting the students in small groups to
examine the different points before sharing in a large
group situation.(Beyond Monet: The Artful Science
of Instructional Integration by Barrie Bennett and

wat c hiCargl Rdlhkiger)p | ay wi | |
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None of these questions are designed to have a right
or wr ong ramemsberethegare just discus-
sion starters and a chance for the students to proc-
ess what they have seen.

1) How do you think Jamie felt about herself at
the beginning of the play? Why? What evi-
dence was there in the play to support your
opinion?

What were your impressions of Jamie at the
beginning of the play? How didthe act r e s s
performance influence your appreciation of

the character she was playing?

me b



http://www.amazon.com/exec/obidos/search-handle-url/105-9698701-7858808?%5Fencoding=UTF8&search-type=ss&index=books&field-author=Barrie%20Bennett
http://www.amazon.com/exec/obidos/search-handle-url/105-9698701-7858808?%5Fencoding=UTF8&search-type=ss&index=books&field-author=Carol%20Rolheiser

What were some of the challenges Jamie
faced that made the various people in her life
concerned about her? Frustrated with her?

Describe and explainhowJ a mi eb6s f e
about herself changed through different ex-
periences as the play progressed? How does
she feel about herself at the end of the play?

Each of the characters in the play is unique
and faces their own life challenges. Pick a
character other than Jamie (it may even be
an adult in the play) and describe what chal-
lenges he/she faced and why. How were
these challenges reflected in their dialogue,
behaviour or actions in the play?

Jamie makes aseriousfif r i endishi p
take with Max. Describe what she did. What
could she have done differently? a) Write a
letter to Jamie, in role, as Max. Express your
disappointment in Jamie and why their friend-
ship has been jeopardized. Why is the timing
of this disagreement particularly difficult for
Max based on what is going on in his life? b)
In role as Jamie, write a diary or journal entry
explaining how losing Max as a friend has af-
fected you. How could you convince him that
you want to be a better friend? What would
you like to tell him if he was willing to give you
another chance at re-building the friendship?
What changes would you make in the way
you treated him?

Jamie makes an equally serious mistake in
dealing with the bullying behaviour of Rock.
Describe what happened. What would you
have done if you were in her position?

Why do you think the playwright gave the bul-
lies the names Rock and Hardplace? What
statement was he trying to make for young
people?

Why do you think Jamie tries to make friends
with Rock even though he is a bully and has
done nothing but treat her badly? What do we
learn about Rock when we meet his family?

el i ngs

How might his home life be a factor in his bul-
lying? Why does he become friends with Ja-
mie towards the end of the play? Do you think
Rock will continue to be a bully? Describe
how his relationship with Hardplace might
change and why.

10) How did the design of the show (the set, the
sound and music composition and costumes)
contribute to the appeal of the production?

11) Do you think the director cast the play well?
Did he choose the right actors for the specific
roles? There were only 4 actors and other
than Jamie and Max the other two actors had
to play multiple roles? Were they convincing
as the other characters they played? Support
your answer by describing specific moments
in the play.

12) After watching this play, what is your under-
standing of the special challenges faced by
people with ADHD? How has this play made
you feel differently about people with learning
challenges?

13) This play leaves us with all sorts of mes-
sages to think about. Working with a partner
or in small groups, talk about the different
messages the play delivered and what new
understandings you have gained through Ja-
mi e 6 s Afterwardsy share your ideas in a
class discussion. Pick the messages that you
(or your group) think are the most important.
Be prepared to explain why.

14) In groups of 4, create a tableau of your fa-
vourite moment in the play. Demonstrate
commitment to role so it is clear what charac-
ter you are playing in the scene. Give your
tableau a title. Share your tableaux with the
class and see if they can guess the scene
you were depicting? Reveal the title and see
if the class thinks you made a good choice.

Full Class Ideasand Activities

Teacher led discussion re the implications of learning style | learning something new

through different methods.
Students should be given time to figure out which study methods apply to them and to add these to their Learn-
ing Profile, creating a section called fiMy Best Study Methodso .




There are lots of websites that will help with this activity, such as:

http://www.umass.edu/advising/forms/Study%20Strateqies.pdf
http://sn.umdnj.edu/studentsonly/cas/STUDYTIPSSTYLES.pdf

1 A READ ALOUD ACTIVITY would work 1 Working in small groups, decide which of these

well here, using a grade appropriate story
from your library or from the list that is pro-
vided. The focus of the Read Aloud should be
on listening for the learning differences and the
ways in which the characters deal with them.

A discussion of the very real issue of ADHD
and other learning disabilities would be appro-
priate after seeing the play.

As background preparation for the teacher, be
sure to refer to the supplementary document
provided by Roseneath Theatre as a compan-
ion piece with this study guide called, IMPOR-
TANT INFORMATION FOR TEACHERS ON
ADHD. Both this STUDY GUIDE and the
TEACHER RESOURCE MATERIAL ON ADHD
can be downloaded from the Roseneath Thea-
tred web site: www.roseneath.ca. (Go to the
section, FOR EDUCATORS.

The information in the resource document
comes from the CADDAC website and we en-
courage you to visit this site a wealth of infor-
mation on ADHD geared to teachers. Their
website: www.caddac.ca

Locate in the SUPPLEMENTARY DOCUMENT
the section: WHAT ADHD STUDENTS WISH
THEIR TEACHERS KNEW i written by s stu-
dent with ADHD. Share this with your class.
Divide the class into groups of 4. Make enough
photocopies of this resource piece so that one
copy can be distributed to each group.

comments you think Jamie would want her
next teacher to know about her how that she
has a basic understanding of ADHD to share
with your teachers.

Jamiebs story starts
what is wrong with her; ADHD is not diagnosed
until late in the play. DiscusshowJ a mi e 6 s
will change for the better as she learns more
about ADHD and is able to articulate to others
1) what her special needs are and

2) the sort of accommodations she needs to
compensate for different aspects of her ADHD.

Imagine a time when Jamie is able to express
herself like the girl in the article referred to
above. How will her life be different?

WhatmightJ ami ebés | i fe be
e.g. when she starts school in the next grade;
when she reaches High School; when she
makes friends with other young people with
ADHD, etc.

Write a letter to a trusted friend, create a dra-
matic monologue to perform, or write a journal
entry, in role as Jamie at some time in the fu-
ture when her ADHD is under control.

What advice would Jamie give to a younger
student with ADHD, once she has been
through her journey of self-awareness?

Drama Activities

Students might also be ready for some drama games and activities following the performance at your school.
There are lots of simple drama activities that students will enjoy and could be used as a warm up for a couple of
the activity suggestions that follow.

Some simple but effective activities are outlined below and in the website attached.

1) i Tal k fi gamie C3véhalgh could talk a of the t ea clhleypause o aeeitoc e .
imile a minuteo. This alct i vehange topics,dhgy sit dpwn: Havea stepgvatghfo |
laughter, so be ready for some noise. A student vol- assist in timing the activity.
unteers to speak non stop for 30 seconds on a topic



http://www.umass.edu/advising/forms/Study%20Strategies.pdf
http://www.roseneath.ca/
http://www.caddac.ca/

ADonoOt L ahisigdpartter activity and a
good follow up to #1. This time one student (student
#1) must leave the room. Student #2 is given the
subject matter for a crazy story that they must tell to
student #1 when he or she is invited back into the
room. Neither student #1 nor any audience mem-
bers, is allowed to laugh when the story is told. The
challenge for the story teller is to make the story as
funny (and appropriate!) as possible so student #1
candt help but | augh.

Tableaux i Moving from talking to silence can be
a challenge. This group activity requires the students
to work in small groups to create a series of 3 tab-
leaux that depict a sequence of scenes from the
play. When they are asked to present the sequence
to the class, they must move in slow motion from
one tableau to the next. The audience is asked to
guess what part of the story they have enacted.
Each tableaux or frozen picture must be held for 15
seconds before moving to the next. A drum beat
provided by the teacher can be used to signal each
transition.

Expressing Emotion i One of the big chal-
lenges for an actor is to express different emotions in
role using their voice and body language.

A quick and fun activity to explore this process is to
give the students a series of very straight forward
neutral sentences (I have math homework to do. |
had broccoli for breakfast. | am flying to Miami to-
morrow, etc.) and have them say the line with differ-
ent inflections or emotional qualities, as if they are:
angry, frightened, amused, romantic, excited, in a
panic, snobby, careless, from a foreign country, ex-
tremely sad, etc.

priate. A group of students creates an impromptu
scene where one student is a strange superhero with
a secret power. The group must act out a scene
while the audience tries to guess what the super-
herobsispower

Musical Madness i The musical seems to have
returned to movie theatres recently. Students have

a great time taking an everyday event and turning it

into an impromptu musical scene. Give them about
15 minutes of prep time and then enjoy the show.

Role Play i This is always an effective way to ex-
amine topics of interest and importance in the play.
Casting the students in different roles to explore as-
pects of the play they just saw is a good way to re-
flect on their theatre experience.

For example, students could explore the bullying
scene involving Jamie and Max and the two
schoolyard bullies. Working in role in groups of four,
they could create scenes in which they are encour-
aged to come up with different strategies for dealing
with the bullies. Afterwards, share your work and
discuss the solutions that were most effective.

Web Sources for Drama ldeas

http://www.canteach.ca/elementary/drama.html

http://www.learnquebec.ca/en/content/curriculu
m/arts/drama/drama-elem/

Strange superheroi This activity is fAborrowedo
from Awhiossei tl ianreyway?0o0-byit seemed appr

POSTSHOWACTIVITY CARDS

The following Post-Show activities are designed as guides and suggestions only. In the spirit of differentiation,
please feel free to alter, add, subtract, multiply or divide these ideas so that they fit your class. The activities are
provided both as activity cards and as a compiled list, found on Page 29 in this guide. All activities are de-
signed so that students have a choice as to how to present their product in a manner that best suits their learning

style.
Possible links to multiple intelligences (Ml) are provided in the teacher notes

for each activity card.



http://www.canteach.ca/elementary/drama.html

Activity # 1: Notes for Teachers

Refer back to the play and discuss why Jamie thought she was a superhero. What was her superpower? Make a
list on the board of all the different superheroes students can think of and describe where they come from and
what their special talents and abilities are.

MI'T interpersonal, visual-spatial, verbal linguistic

ACTIVIT¥1 : Super Hero

Jamie decided that she had a special ability at the beginning of the play i super speed.

Create a superhero character with you as the model. Make your superpowers unique to

your own personality and strengths. Create a cartoon strip or group improvisation showing your
superhero persona in action. Be creative! For example, you could present your hero as a drawing,
a written description, a model, a video, a dramatic monologue or an oral presentationé . or e 0 m
thing completely unique and original.

Activity #2 : Notes for Teachers

You might have to do some pre-teaching around the writing of a biography if work inthisareahas ndét al r efa d:
been done in your class. This activity works very nicely as a slideshow if computers are available. Another pos-

sibility is to create aphotost or y, whi ch is a wonderf ul ffequalizero or
generally master the program (see website address below).

MI'T interpersonal, verbal linguistic, visual-spatial

http://www.microsoft.com/windowsxp/using/digitalphotography/photostory/default.msp




