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Contextual Factors

TCWS Standard

•The teacher candidate uses information about the learning-teaching context and student individual differences to set learning goals, design instruction and plan assessment.
Community, district and school factors: Below, describe the geographic location, community and school population, socioeconomic profile, and race/ethnicity.  

	Central Middle School is located in the heart of the Cedar Valley area and is a part of the Waterloo Community School District of Iowa. The district is located in northeastern Iowa and encompasses 150 square miles of Blackhawk County and includes six cities from around the Cedar Valley, including Cedar Falls and Waterloo, IA. The school district is the 5th largest of 377 school districts in Iowa with a student enrollment of approximately 10,500 students. The district is made up of two high schools, four middle schools, and thirteen elementary schools; in addition, there is an alternative school for high school and middle school levels as well. Teachers, administration, and other faculty and staff make up the 1,330 employees at the school district. Approximately twenty-five percent of the district’s employment has a master’s degree or higher. The district services to students in kindergarten through the twelfth grade.  The school district also implements a traditional and enriched academic educational program, along with special education, career educations, and many individualized programs such as specialized instruction for at-risk students and for ESL (English as a second language) students. Of the 10,500 student enrollment, thirty-five percent of the students are minority with a student make up of African American (27%), Asian (1.5%), Hispanic (6%), and Native American (0.5%).  Approximately fifty-five percent of the students in the district are on free reduced meals (low SES) with just under a third placed in Title I based on socioeconomic needs. All schools in the district offer breakfast programs. Approximately fifteen percent of the student enrollment is identified as special needs students.


Student Characteristics and Their Instructional Implications: Below, describe how two student characteristics you observed in your students (e.g., gender, race/ethnicity, interests, student skill levels ) might impact the way you instruct them, for example, your planning, motivation, management, or assessment.  For each example of a student characteristic, give a specific instructional implication that will influence how you plan and implement your instruction. 
Describe Student Characteristic 1:

	Rhodesia is an African-American, female student. She is twelve years old. Rhodesia is very polite and well-mannered. She always has a willingness to help myself or Mrs. Latusick. She is usually the first to volunteer to answer questions, read aloud, and help with any small tasks that the teacher may need done. Rhodesia stands out from the rest of the students because she is very social, and she is one of the few students who interacts well with everyone else in the class. 

From my observations of Rhodesia throughout my stay in the class, she has a slower process of learning and understanding. However, she does not have a diagnosed learning disability, nor does she need to. Once she reaches the point to where she fully understands a concept, she produces excellent work. From my observations, Rhodesia is a visual learner. She learns and better understands concepts in pictures and images; while words and lengthy, oral messages are hard for her to understand. She told me that she prefers lessons with a variety of pictures to look at that correlate with what is being instructed. Mrs. Latusick has to repeat directions to her, and often times, Rhodesia will ask Mrs. Latusick to reword the directions. I have observed Rhodesia take one test. She asked for my help for many of the questions; however, she asked what the question meant and not the answer. Rhodesia likes to know the relevance of what she is learning and the material being instructed and how it relates to her; however, she is not disrespectful about it. In addition to pictures and visuals, she can better understand concepts when she realizes how she can relate them to her personal life and the lives of people she knows.

Rhodesia speaks in Ebonics; a dialect, or slang, of English that is more commonly spoken amongst the African-American culture. In her everyday language, she uses terms such as “dawg” and “yo”. From observing her talking with fellow peers, she does not use the grammatical and standardized form of English. When given an opportunity to share stories and/or real-life examples that are relevant to a specific lesson, Rhodesia exaggerates what she says. She becomes so caught up in her story, that she forgets to find the relevancy from the story. Rhodesia can think higher than the knowledge level of Bloom’s Taxonomy. Although her thinking process needs coaching and scaffolding, her thoughts are impressive. In addition, she can also back up what she states; however, for her to do this, her thinking process needs more scaffolding. For instance, she needed guidance to help her make a connection between the differences and similarities that the Parthenon and houses today share. Once she figured out how to think in the analysis level of Bloom’s Taxonomy, she stated that houses are lit by electricity and the Parthenon was lit by the sun. 

From looking at her written work, she incorporates Ebonics into her writing; however, I do not think that she is aware of it, nor does she see anything wrong. When looking at her “Getting to Know Me” handout that she filled out with the rest of the class on my first day about themselves, she used words such as “school” to refer to the word “teach”. Rhodesia cannot spell words that contain a lot of letters and words that use letters to manipulate sounds that vary from the traditional pronunciation. For example, when doing a crossword on the Greek arts, she needed to spell the word “philosophy”. She could not understand why it was not spelled “filosophy” and the use of the “ph” sound. 




Instructional Implications of Student Characteristic 1:

	Because Rhodesia is a practical learner, I would explain to the class, Rhodesia more specifically, the relevance of the lesson and how it relates to their lives. I would compare the virtual tour website to a pretend vacation. I would tell them that the virtual tour is their vacation because they will be able to see photos and videos of the Acropolis today. The questions that required them to make connections between past and present serve as a reference for tying history with today’s society. In addition, I will ask the students about their prior knowledge of postcards. I will then point out specific students’ responses from their “Getting to Know Me” sheets on their favorite/future vacation spot. Rhodesia will be one of the students whose response I say aloud. Next, I will explain that vacation spots all have postcards, including the places that the students want to visit. I will then explain the postcard assessment and its criteria for grading. This method incorporates their outside-of-school interests into instruction.  Rhodesia’s, with the rest of the class’s, travel interests are also incorporated into the lesson of Greece and the Acropolis. With any students, more specifically African-American students, it is important to broaden their measure of achievement by incorporating their outside of school activities and life into the classroom and instruction to allow African-American students to feel valued and apart of the class (Kester, 1994). 

I would explain directions in such a way that everyone can understand them. I would repeat them at least two times and more for those who need it, like Rhodesia. I would bring in postcards from my personal travels to the class as a way of providing examples of how postcards are set up and what they look like up close. Rhodesia will benefit from this because this will help put the postcard assessment into perspective for her by helping her to realize that postcards are real and that anyone who travels can use them. In addition, I will have an example of my own postcard that will model the assessment that they are expected to create. In addition, my example will follow the criteria from the rubric. I will write my postcard of a different place other than Greece, however. This will help Rhodesia to understand exactly what it is I’m looking for and how to write it. Furthermore, if need be, she can physically look at it. This may serve as a guide to writing her own, and because my postcard example is of another place other than Greece, she will not be able to copy mine. I would also allow for the message to be personalized, and the students, including Rhodesia, can write to a person of their choice; however, the informational part of the message must be grammatically correct and proofread. This allows for Rhodesia and other students to still use their Ebonics-form of writing while still implementing correct writing skills. By allowing them to use Ebonics as a way to personalize their postcard’s introduction and closing, the fifth goal of Banaszak’s interdisciplinary teaching has been accomplished: help students develop a sense of personalization and efficacy (Gustafson, 2002). Students can accomplish and express more when they write in a style that is comfortable for them; thus, writing is often viewed as a separate skill rather than the means for students to express and share the understanding of what they know and have gained (Gustafson, 2002).


Describe Student Characteristic 2:

	Dominic is an African-American, male student who is thirteen years old. He dresses to the stereotype of “ghetto” that the media has placed with African-Americans. Earlier in my field experience, I asked him if he buys his clothes himself, and he responded that he and his parents are too poor to buy them. He added that his relatives buy his clothes for him. Mrs. Latusick informed me that he comes from a low socioeconomic status background. Although I have not directly asked him, I believe that he has little or no family support in his educational career, and Mrs. Latusick has indirectly confirmed this conclusion. 

Dominic lacks in motivation and interest while in class; however, it’s not due to being special needs nor is he more advanced for the class. I believe that this lack of motivation comes from his personal, family life. In addition, he shows no confidence towards his school work. He rarely has his textbook with him and is always in need of a notebook and/or pencil. During the first social studies test, Dominic laid his head on the desk and slept through the instructions for taking the test. Although I had prompted him to wake up many times, he would not sit up. The students were allowed to use their notes for the test; however, Dominic had not taken any. No more than five minutes after the test was handed out, he turned it in to me blank to be corrected. I gave it back to him and asked him to try and put an effort into his test. He responded that he did not know the answers because he did not have notes. I told him that he should review the questions and try to answer the ones he remembers from memory and fill in an answer with the ones he does not. I also told him that it is better to write something in and answer a question than leaving it blank. Ten minutes later, he turned his test in completed.

Dominic, in my experience working with him, is a polite and respectful student who needs attention and constant praise. Dominic and Mrs. Latusick are usually in a quarrel. His lack of motivation and willingness to do nothing frustrates Mrs. Latusick. However, his behavior and motivation is sometimes affected by the students around him. There are a few students that cause Dominic to stay off task or be disruptive for attention. When these specific students are absent, Dominic usually sleeps in class or sits quietly at his desk and does nothing. There were very few times when he started an assignment; however, he stopped half way through and never completed it. During this time, when he is not doing the assignment on task yet not sleeping, he draws designs in his notebook. I have seen some of the designs he has drawn, and they are very good. He designs wordart and creates unique lettering with intricate details of art and other miniature drawings around the letters. 

Dominic has a very elementary vocabulary where he uses simple and short words. In addition, his wording is not as complex as a seventh grader’s should be. Furthermore, like Rhodesia, he uses Ebonics in his everyday language. He refers to people as “dawg” and “gee”. In the same contexts, he uses the word “word” to confirm things that he is in agreement with. From my observations, Dominic does not usually initiate conversations or topics. He comments on what was just said by the students with short, simple phrases. He has shown no signs of a seventh grade ability to elaborate and expand on ideas or concepts. Because of his unwillingness to complete and turn in assignments, I have not really had an opportunity to see any of his written work. From his test and his wordart, he has excellent penmanship and handwriting; however, he has not submitted anything that would allow me to assess his grammar, style, and development. 


Instructional Implications of Student Characteristic 2:

	For low SES students, like Dominic, facts and lecture notes become fragments rather than knowledge. They cannot process this type of information to learning because they lack the life experiences that provide a foundation for learning (Gustafson, 2002). In Dominic’s case, I believe that designing a lesson that allows for various methods of learning will help him to process and comprehend what is being taught. To fulfill these methods during my lesson on Greece and the Acropolis, I would take the students to the computer lab where they can take part in an online, virtual tour via Internet, have the students work in groups and be ready to present what they have found to the rest of the class, and also create a life-like postcard telling about their “vacation” to Greece. By planning my lesson around these methods, I will have given Dominic and the rest of the class an opportunity to learn outside the traditional classroom environment in ways that they have not been exposed to before in this class. This hands-on, interactive lesson may eventually lead to Dominic’s success and increase his motivation and willingness to learn. 

Students of a low SES background face societal problems that cannot be solved by schools alone. Their learning is influenced by school, home and peers (Gustafson, 2002). Students of a higher socioeconomic status already have the experiential foundations for learning through their educated parents, enriching home environment, and peer groups. Money is not a factor here, so they can learn about geography while traveling with parents and families and so on (Gustafson, 2002). I am creating a learning environment for Dominic, as well as the other students who are from low SES backgrounds, that allows for creativity, hands-on learning, performance, and a scaled-down version of a fieldtrip and experiential learning. Low SES students need exposure to the arts and historical societies to allow students with backgrounds and topics to base their learning material from (Gustafson, 2002).  Students of a low SES typically have fewer educational resources available for use; on the same hand, students of a higher SES typically are provided with the educational resources from their parents. In addition, they are given more experiential learning opportunities due to a higher family income (Ainsworth-Darnell, 1999). By creating a lesson that incorporates and allows students to use technology, the Internet, and have an experience of traveling by seeing the Acropolis through the website tour, I am creating and giving my students small-scale experiential learning opportunities. I would like for these opportunities to be the start of a foundation for their experiential learning, and for some students, their only foundation. I hope that by doing this, I have created a basis for Dominic’s self esteem and confidence to be built, not only inside but outside the classroom. Self esteem measures teacher relationships, peer relationships, and self-image both in school and out (Blust, 1988).

By allowing the postcard to be personalized, as the brief summary of its criteria has already been stated, allows Dominic to draw-in his creativity-literally. As long as he has the five facts, he can personalize his postcard artistically by drawing pictures of what he saw or designing wordart in his message if he so chooses. By allowing the students to work in a group, Dominic can feel like he is member and is a needed character to his group’s goals. This may heighten his willingness to help out and take an active part in his learning and the assignment at task. 

Educators play into racial stereotypes, whether they realize it or not, thus, creating a profound effect on the educational opportunities of African American and Caucasian students (Epps, 1995). There is an assumption that African American students are incapable of learning complex and abstract material; thus, this may result to them thinking that that they are not valued as persons and are expected to fail, especially for African American males (Epps, 1995). This may be the root cause to Dominic’s lack of motivation and low self esteem and confidence in school. During my time observing the class, I tried to find new ways to motivate Dominic and raise his confidence in school. As a minority student myself, I have experienced racial expectations and stereotypes from my teachers throughout my school career, including with a handful of professors at the University of Northern Iowa. I understand how Dominic feels; therefore, as an educator, I will do everything I can to ensure that each student feels valued and can succeed in my class despite their ethnicities, socioeconomic status, or gender. Teachers who take responsibility for the quality of education they provide for their students and their students’ successes as well as their failures, will more often than not produce students who achieve (Epps, 1995). 

With students such as Dominic, I would assess them on different criteria than from the students who are capable of meeting the set criteria I have originally set for them. From Dr. M. Schroeder’s Meeting the Needs of Diverse Learners class, I have learned that students need to be assessed on what is equal to that individual student rather than what is fair to all the students because each student is capable of so much. To asses a student on criteria that he/she is not capable of achieving but the rest of the students are, would be setting that particular student up to fail. 


Physical Aspects of the Classroom and Their Instructional Implications: 

Below, describe how two physical aspects of the classroom you observed (e.g., posters, room arrangement, technology) might impact the way you instruct students, for example, planning, motivation, management, or assessment.  For each example, give a specific instructional implication that will influence how you plan and implement your instruction. 

Describe Physical Aspect 1:

	Students in the classroom sit in rows that run sideways with the room. The desks are arranged so that half are on one side and half the other. They face the side walls rather than the front of the room, thus, facing each other. Students have to turn their heads to sideways to see the front. The overhead and its screen and the teacher’s desk are in the front of the classroom. Instruction is taught by the teacher at the front of the classroom.


Instructional Implications of Physical Aspect 1:

	Proximity control will be implemented as I teach a lesson. I will instruct and talk as I walk up and down the section that divides the halves of the classroom desks. This way they students will do less looking sideways. Each row is separated with enough walking room to walk up and down the aisles if need be to control management and disruptive behavior.


Describe Physical Aspect 2:

	The walls in the classroom are white and baron. There are few posters and maps that decorate the walls. The classroom walls make the room itself seem uninviting and boring. I feel that this helps with managing distraction and “spacing-off”; however, it the emptiness may interfere with motivation for the unit/chapter being instructed and/or general interest.  


Instructional Implications of Physical Aspect 2:

	When instructing a lesson, creating colorful posters to decorate the wall will help create an inviting atmosphere. Because the posters will be themed with the unit of study, the atmosphere of the classroom will make it easier to stay on task and be engaged on the unit. Posters may either be created by the teacher in advanced before a unit or lesson, or they be created by the students as an activity to help them understand and comprehend a lesson by hands-on experience. 


Design for Instruction

TCWS Standards

•The teacher candidate designs instruction for specific learning goals, individual student characteristics, and learning contexts.

•The teacher sets significant, challenging, varied and appropriate Learning Goals.

•The teacher candidate will recognize that there are multiple assessment approaches that must be aligned with Learning Goals to assess student learning before, during and after instruction. An attempt is made by the teacher candidate to design student assessments.
Lesson 1 Topic:  FORMTEXT 

 Ancient Greece and the Acropolis: A Virtual Tour
Lesson 1 Learning Goals: Define what you expect students to know and be able to do at the end of the lessons.  The learning goals should be specific, observable, challenging and varied.  Learning goals should describe what your students will learn and be able to do by the end of the lesson, and not simply what activities they will do during the lesson.
	The students will explore a virtual tour website and locate and explain to the class key facts about the Acropolis and the Parthenon. Secondly, with the help of many visual aids, the students will recognize the Acropolis and the Parthenon in their present and past states. In addition, the students will explain the connections made between history (i.e. events, people, and/or architecture) and today's modern society. Finally, the students will express an interest and enthusiasm for Greek culture and history both past and present.

	Assessments

Below, describe the method/s to check on student progress.  Consider these approaches:

1. selected response, e.g. multiple choice, matching, 

fill-in the blank questions

2. writing assessment, e.g. essays, essay questions, journaling

3. performance-based assessment, e.g. throwing a ball,  presentation

4. teacher / student communication, e.g. class discussion, interview, group work
5. self/peer evaluation
	Sample Size

Below, list your sample size. An assessment sample refers to the type and amount of student work you will assess. Teachers often make inferences about student learning based on a sample of only a few students’ work. Examples of assessment samples would include choral responses from the entire class, your observations of a small group performing a learning task, or an analysis of individual student writing, drawing or other performances.


	Student progress will be checked in a number of ways. First, I will conduct general observations of the students as they are working in their natural state with group members while in the computer lab. Next, I will hand out a worksheet that will be completed by the students while in the computer lab over an online tour of the Acropolis. The worksheet will be a fill-in the blank taken directly off the online tour. In addition, I will be continuously checking in with individual students and groups of students to check their progress and understanding. Lastly, the students will present their assigned questions/portion of the worksheet to the rest of the class and be asked by questions by other students and myself, the teacher. 
	The sample size will be taken from the presentation from each group of students. The presentation was created from the worksheet that they had been working on in the computer lab. The presentation also serves as a basis for checking student understanding. The students should be able to present their answers for their assigned questions with accuracy and had made a connection between history and today's society by critical thinking and application as a group.  


Justification: Explain how your learning goal(s) are relevant, challenging, and appropriate. Consider their importance to previous and succeeding topics covered in the class, the student's future in the class and school, to state and national curriculums, and skills needed in the everyday world.
	The learning goals stated above are all relevant, challenging, and appropriate for the students. By allowing the students to learn via Internet through a virtual tour website, the students can incorporate their learning in methods that differ from the traditional textbook and note-taking style. Because of this method, students can become more versitle in their learning styles; in addition, students are being exposed to a different, more non-traditional learning environment other than the classroom. This may benefit them when they obtain a job that requires on-the-job training; it allows them to know how to act and concentrate on the job at task while being in an environment that contains distractions not typically found in a classroom. Having students present and explain key facts to the class allows them to work on their presentation and oral communication skills. These skills are beneficial both in their everyday, personal lives and their academic school career. 

The students of Mrs. Latusick's class like to know how the material that they are learinng affects them and how they can use it in everyday life. By having the students make and explain connections between history and today's society allows them to better understand history and how it affects them, whether directly or indirectly, today. The students may also gain a better appreciation for Greek history and culture, thus, wanting them to learn more. This allows the students to become more aware and to better understand the world and its people around them. This also allows the students to become more open-minded and accepting of people of diverse ethnicities and cultures. This idea leads to the third learning goal listed above: students will express interest and enthusiasm for Greek culture and history both past and present. 

    




Analysis of Pre-Assessment Data: Discuss what students already know and can do regarding your goals before you began your lessons.  Pre-assessments may include your PLS instructor’s descriptions of past assessments and activities.

	The students already know the basis of how Greece began through prior instruction from Mrs. Latusick. Students already have a basic understanding of the ancient Greek ruins; however, are not fully aware of their purposes and history. Most, if not all, the students know how to operate a computer and use the Internet; thus, I do not feel that an instructional workshop for how to use a computer is necessary for the online learning part of the instruction.     



Materials: List all of the materials or technology you will need to implement the activities.
	Materials needed for this lesson include the following: computers and access to the Internet that are provided by the computer lab, visual aids, and worksheets that are all provided by me, the teacher. Pencils or pens and the required social studies textbook that are provided by the students themselves; however, I will have a supply for them if they do not.


Design for Instruction

Lesson 1, (continued)

Motivation for learning:  Describe how you will motivate student learning at the beginning of the lesson.  Consider what you will say and what you will do that will motivate student learning. 
	I would explain that students learn in different ways, and there are many different teaching styles and methods that teachers can use to teach lessons. I would explain how my lesson is designed to take students' learning to a new environment with the use of technology (i.e. computers and the Internet); however, I would be careful not to discredit or lead the students to think that Mrs. Latusick's methods are worse and meaningless. 

I would then explain an overview of what the students will be doing in my lesson and the criteria on which I'm assessing them. I would do this by introducing this lesson as a "vacation" to Greece and the Acropolis and that they will see first-hand what the ancient Greek ruins look like today through a virtual tour and filling out a corresponding worksheet. The students will be allowed to work in groups of four students to allow for cooperative learning. This will incorporate what most middle school students need the most: social time. I would caution them, however, that they still need to complete the worksheet and explore the website and that conversations should be restricted to the lesson. For extra motivation to complete the worksheet, the students will be told that they will be presenting their portion of the worksheet that was assigned to their group towards the end of the period.      



Activities: Include descriptions of the activities you plan to use in the lesson.  Your activities should be designed to support your learning goals and should be clearly described and carefully sequenced. Actively engaging students in learning also gives you an opportunity to assess their understanding.  Make sure you take advantage of this opportunity by coordinating your activities with your assessment plan.
	At the beginning of the lesson, I would ask my students constructive response questions about what they have been learning over the past two weeks. This serves as a review for the students on the material over ancient Greece, in addition to checking student understanding and progress over the material and lessons that were previously taught to them by Mrs. Latusick. Furthermore, this previews and introduces my lesson topic still within the subject of ancient Greece. After a brief review, I would then put up my learning goals and objectives for the students and review them with the students while explaining that the goal of the lesson is to try to meet as many, if not all, the learning goals I have set out for them.

Next, I would introduce my lesson and explain an overview of what the students will be doing in my lesson and the criteria on how I will be assessing them. The explanation of the assessment will come in the form of a rubric that I have already created. I would do this by introducing this lesson as a "vacation" to Greece and the Acropolis and that they will see first-hand what the ancient Greek ruins look like today through a virtual tour in the computer lab and filling out a corresponding worksheet. I would also inform them that they will be working in groups of four students and that towards the end of the period, each group will present their assigned portion of the worksheet. In addition to an overview of my lesson, I will explain to them the expectations I have of them while in the computer lab for the virtual tour and that staying on task and participation is required from all students.

Once the students are in the computer lab and sat down, I will hand out the worksheets and group them into groups based on where they are sitting. After, I will assign each group a portion of the worksheet to answer and be prepared to present their findings to the class. I will indicate that the website for the virtual tour is at the top of the worksheet and walk them step-by-step on how to operate the website. Once they have a clear understanding of how the site functions, they will be given an appropriate amount of time to answer the questions and prepare a mini-presentation. 

Once all the groups are ready, I will have the presenting group stand and face the class. They will read their questions and answers to the class as the class listens and fills in the answers to that particular portion of the worksheet that was assigned to the presenting group. 

I anticipate that this lesson will take the entire period. I will collect their worksheets at the end of the period and after every group has presented. If the presentations finish before the end of the period, the students will be allowed to browse the website and continue to explore the virtual tour.  



Instructional Decision Making

TCWS Standard
•The teacher analyzes student learning to make instructional decisions
Student Response to Lesson 1: Did the student(s) respond in the ways you had predicted? What do you think accounts for differences in student responses and learning? Consider motivation, management, understanding of instructions, complexity of task, individualization to student ability. 

	There was a mix of feelings and responses from all the students at different times throughout the lesson. At the beginning of the lesson, the students were fully engaged and involved in the open discussion and reviewing what they have been learning over the past week from Mrs. Latusick. They were very cooperative and wanted to be heard with their responses as to what they have been learning about ancient Greece. 

As I explained to the students that they would be going to the computer for the lesson, they grew very excited. It was hard to bring their excitement to a level calm enough to give directions clearly, so I took them to the computer lab first and gave directions for the lesson after we got into the lab. Once in the lab, they were very talkative, and I had to repeat their names many times to settle down the listen. 

There was a mix of student responses as they were on the website. Most of the students were confused at the beginning because the website was having technical problems. Once we worked through them, most of the students enjoyed looking around on the website. Most of the students did not enjoy doing the worksheet because it took away from their "free time" to browse the website; however, students like Matthew and Eugene seemed to enjoy doing the worksheet. Eugene completed the entire worksheet while the rest of the class completed only their assigned portion. During the worksheet, the students seemed to be confused by answering the questions. Malik and Yoselin expected that the questions come directly, word-for-word off the website in order of how they were placed on the worksheet. Once they realized that they needed to look for them, they were disinterested in completing the worksheet; however, the responsibility to the rest of their group members seemed to push them forward with completing their assigned portion.  

Once it was time to present their portion of the worksheet, the girls of the class were very shy and resilient to present more so than the boys. The boys were excited to present and wanted to be heard-with the exception of Leland and Dominic. 

Much of the confusion at the beginning of the lesson, once in the computer lab, came from trouble-shooting the website and the maneuvering of the website. Once, however, they figured out how to use the website and the tour, they seemed to enjoy taking the tour. In addition, many students were confused on the questions that were not word-for-word from the website itself, thus, did not take the initiative to read the inserts throughout the tour. 

As a whole, the students did enjoy the tour and were surprised and amazed by the images and photos of the Acropolis. Marcus said that he wanted to go to Greece now that he knows what it looks like.      



Adjustments for Lesson 2: Describe how will you adjust your second lesson in response to your analysis above. Consider instructional strategies, the organization and content of the lesson, motivational strategies, preventative management strategies, procedural changes, materials, activities and assessment. Explain why you believe these adjustments will improve student learning. 
	There are many adjustments that I would make to my lesson. First, I would have created a list of rules and expectations for how they were to act as they were walking to the computer lab and once they got there. I would have reviewed this list of rules and expectations while we were still in Mrs. Latusick's classroom. In addition, I would have given a brief summary of what they would be doing in the computer rather than waiting until I got there. Both of these adjustments would have helped with classroom management and kept things going smoothly. 

There was much confusion from the students as they were trying to access the website. Although the trouble-shooting difficulties could not be planned and caused most of the confusion, many of the students typed in the wrong URL address. Instead of repeating it over and over, I needed to have written it on the white board that was at the front of the class. It was listed on their worksheet that was handed out to them as soon as we arrived to the computer lab; however, the font was small and writing it in big letters on the white board would have helped the students decipher the lettering and symbols.

If the adjustments would have been made during the first lesson, I would have not lost as much time as I did. The presentations were rushed because of the lack of time; however, we did commence with the last two the next day. An issue that caused much confusion and loss of attention towards the end of the period and lesson was during the presentations themselves. The students did an excellent job presenting. The students who were not presenting were filling in the portion of the worksheet that was being presented at that given time. I did not think ahead for spelling. Much of what was being presented were Greek words that had complicated spelling; furthermore, many of the words are not in the English language. I spelled each, individual word aloud, often times more than once per word. I would adjust this method to writing the words on the white board or projecting them up on the screen with an overhead.      



Design for Instruction

TCWS Standard

•The teacher candidate designs instruction for specific learning goals, individual student characteristics, and learning contexts

•The teacher sets significant, challenging, varied and appropriate Learning Goals.

•The teacher candidate will recognize that there are multiple assessment approaches that must be aligned with Learning Goals to assess student learning before, during and after instruction. An attempt is made by the teacher candidate to design student assessments.

Lesson 2 Topic: Ancient Greece and the Acropolis: A Postcard Back
Lesson 2 Learning Goals: Define what you expect students to know and be able to do at the end of the lessons. The learning goals should be specific, observable, challenging, varied and stated as learning outcomes, not activities.
	The students will explain key facts of the Acropolis and ancient Greek culture. Secondly, the students will demonstrate and evaluate the accuracy and interest level of a postcard message. Next, the students will explain the connections made between history (i.e. events, people, and/or architecture) and today's modern society. Finally, the students will express an interest and enthusiasm for Greek culture and history both past and present. 


	Assessments

Describe the method/s to check on student progress.  Consider these approaches:

1. selected response, e.g. multiple choice, matching, 

fill-in the blank questions

2. writing assessment, e.g. essays, essay questions, journaling

3. performance-based assessment, e.g. throwing a ball,  presentation

4. teacher / student communication, e.g. class discussion, interview, group work
5. self/peer evaluation
	Sample Size

Below, list your sample size. An assessment sample refers to the type and amount of student work you will assess. Teachers often make inferences about student learning based on a sample of only a few students’ work. Examples of assessment samples would include choral responses from the entire class, your observations of a small group performing a learning task, or an analysis of individual student writing, drawing, or other performances.


	For this lesson, student progress will be assessed in a number of ways. First, the students will be asked constructive-response questions as to review what previous lessons and learning. Next, as a more comprehensive assessment, the students will create a "postcard" explaining five different facts/information that they have learned about the Acropolis and/or the Parthenon from the lesson that I have instructed. The postcard, itself, will be assessed by the stated criteria from a rubric. Finally, the students will assess and evaluate each others' postcards while looking for whether or not their peers had met the criteria as stated from the rubric.     

	The sample size will be taken from all the students' postcards that they have created. Their postcards will be informative yet creative and interesting. The postcard is designed to allow students to express what they have learned from the lesson I have instructed while incorporating their creativity to express their interest, if any, in Greek culture and/or history. In addition, the students will be observed in their natural state as they evaluate each others' postcards.    



Justification: Explain how two of your learning goals are relevant, challenging, and appropriate. Consider their importance to previous and succeeding topics covered in the class, the student's future in the class and school, to state and national curriculums, and skills needed in the everyday world.
	Students will gain a knowledge and understanding of the usage and relevance of postcards by evaluating the accuracy and interest level of their own and their peers' postcard messages. By creating and writing a postcard that explains what they have learned, the students will have a better understanding of how postcards are used in everyday, real life. Furthermore, this incorporates three levels from Bloom's Taxonomy: knowledge, synthesis, and evaluation. In addition, they can use what they have learned on postcards to write and/or read one if they should ever need to. 

The students like to know how the material that they are learning affects them and how they can use it in everyday life. By having the students make and explain connections between history and today's society allows them to better understand history and how it affects them, whether directly or indirectly, today. The students may also gain a better appreciation for Greek history and culture, thus, wanting to learn more. This allows the students to become more aware and to better understand the world and its people around them. This also allows the students to become more open-minded and accepting towards people of other diverse ethnicities and cultures. This idea leads to the fourth learning goal stated above: students will express interest and enthusiasm for Greek culture and history both past and present.   



Analysis of Pre-Assessment Data: Discuss what students already know and can do regarding your objectives before you began your lessons.  Pre-assessments may include your PLS instructor’s descriptions of past assessments.
	From past instruction by Mrs. Latusick on ancient Greece, the students already have a basic knowledge of ancient Greece and its history. From my first lesson, the students have a better understanding of the Acropolis and the purpose it served to ancient Greek history. In addition, the students have learned about the Parthenon and other ancient ruins and their purposes to the Acropolis. Furthermore, from the lesson, the students can draw connections between ancient Greek history and today's society. A handful of students may know how what purposes a postcard serves and how to write one; however, there are a number of students who do not.    



Materials: List all of the materials or technology you will need to implement the activities.
	The students will need to have a writing utensil (i.e. a pencil or pen) in order to create the postcard assessment. Postcard templates will be provided by me, the teacher, for the students to write on. In addition, I will also provide the students with a rubric, their worksheets from the computer lab, various postcards from my various travels, and an example postcard that meets the criteria stated in the rubric.   



Design for Instruction

Lesson 2, (continued)

Motivation for learning: Describe how you will motivate student learning at the beginning of the lesson.  Consider what you will say and what you will do to motivate student learning. 
	The students will be asked if they know what postcards are and how to write one. I will then explain the purposes of a postcard and how to write one. I will draw in their responses from their "Getting to Know Me" sheets that they have filled out on my first day for their favorite vacation spot. I will relate their responses with the purposes of postcards. The students will then be asked to pretend that they went to Greece and to the Acropolis through the virtual tour from the previous lesson. Once they are in this mind-set, they will be asked to incorporate what they have learned from postcards and the Acropolis in order to create and write one.    



Activities: Include descriptions of the activities you plan to use in the lesson.  Your activities should be designed to support your learning goals and should be clearly described and carefully sequenced. Actively engaging students in learning also gives you an opportunity to assess their understanding.  Make sure you take advantage of this opportunity by coordinating your activities with your assessment plan.


	At the beginning of the lesson, I will review the learning goals of the lesson with the students. I will then review with the students what they have learned the from the previous day's lesson over the Acropolis by asking constructive response questions. The questions will be a brief overview of the worksheet that they have completed the previous day. As we are reviewing, I will be handing back their worksheets and rubrics to the students. 

I will then transition into the next part of the lesson by incorporating their responses from their "Getting to Know Me" sheets about their favorite vacation spots with an introduction of postcards. Next, I will hand out various postcards of my own from my past travels to the class so that they can see a postcard first-hand. I will ask the students if they have seen or used postcards from their previous travels and if they know what they are used for and how to write them. I will then explain to the students about postcards and how to write them. Once they have an understanding of postcards, I will then incorporate the concept of them vacationing to Greece and the Acropolis through the virtual tour website that they have done the previous lesson. They will be asked to write a postcard to person of their choice explaining that they are in Greece, and in addition, they will need to include at least five different facts that they have learned about ancient Greece and the Parthenon. Next, I will direct the students' attention to the rubric that was handed out to them and review the criteria of the postcard assessment in detail. The students will be allowed to choose their postcard template from a variety of six different templates. Each template has its own photograph of the Acropolis and other points of interest in Greece. I will then read and explain my example that I have created to the class.

Once the students have completed the postcards, they will be given an opportunity to present their postcard aloud to the class for one extra credit point. The rest of the class will evaluate the presenting student's postcard in a respectful and positive manner.     



Analysis of Learning Results

TWS Standard
•The teacher candidate uses assessment data to profile student learning and communicate information about student progress and achievement
Whole Class: Use the assessment data you collected to draw conclusions about the extent to which the whole class attained all learning goals. Support all claims about student learning with observable data (e.g. student writing, test results, specific student comments, or observed student performances)  Include samples of student work if available. (Attach these in the appendix.) 
	The students met the learning goal exploring a virtual tour website, locating, and explaining to the class key facts about the Acropolis and the Parthenon by going to the computer lab and giving a presentation. The students went down to the computer lab and accessed an online, virtual tour website that allowed them to explore the ancient Greek ruins through interactive aerial-photo shots and videos (see the appendix for website URL). The presentation enabled the students to explain key facts that they have learned through from the tour to the class. Evidence of both the presentation and virtual tour is attached in the appendix via photographs.  

Because of the website, the students were enabled to see the Parthenon and the Acropolis in their current states as well as replicas and models in their past states. This meets the learning goal of being able to recognize the Acropolis and the Parthenon in their past and present states through visual aids. Evidence for meeting this learning goal was documented through naturalistic observations from Mrs. Latusick, Miss Hawbaker, and me. 

Evidence of students meeting the next learning goal was taken through a worksheet assessment, also attached in the appendix. The students explained the connections made between history (i.e. events, people, and/or architecture) and today's modern society. The students worked in groups of four to create connections made between specific aspects of the Acropolis and the Parthenon with elements found in today's modern society and later presented their answers to the class. In addition, further evidence for meeting this goal is included in the postcard assessment. The students included at least one of the four connections discussed in class and throughout the four presentations in their postcard message.

The students demonstrated the accuracy and interest level of a postcard message by writing a postcard message back to a person of their choice describing their "vacation" to Greece and the Acropolis. The students were given the opportunity to read their postcard allowed to the class as the rest of the students respectfully evaluated their peer's postcard message on creativity and accuracy. The students also included at least five different facts that they learned about the Acropolis and the Parthenon. They were to include them into the postcard message in complete sentences, and each fact had to be introduced in an interesting way. The postcard was the final assessment. All the students met this goal except Leland, Tanner, and Dominic. Leland and Tanner were not in class during this lesson and were absent for the following days after. Dominic was in in-school suspension and was not with us during this lesson or the following days after. Evidence for this learning goal is the postcard itself, which three students' postcards are attached in the appendix, and observation from Mrs. Latusick and myself.

The final learning goal is documented for evidence by naturalistic observation by Mrs. Latusick, Miss Hawbaker, and myself. The students were to meet the learning goal by expressing an interest and enthusiasm for Greek culture and history both past and present. Most of the students expressed a genuine interest and enthusiasm for the Greece. The majority of girls in the class showed interest when they learned that the Parthenon was lit by the sun and couldn't imagine not using electricity or light bulbs. Marcus showed interest when he learned that the statue of Athena stood approximately thirty feet and is still in nearly mint condition. Malik and JaQuon expressed enthusiasm by exclaiming that they wanted to go to Greece.    



Individuals: Select two students that represent different levels or kinds of performance. Describe what these students learned in relation to two significant learning goals, one of which must represent higher-level learning.  Use specific examples of the students' work including student writing, test results, specific student comments, or your observations to draw conclusions about the extent to which these students attained the learning goals.
Student X

	Matt has different learning needs and should be assessed differently than the rest of the class. Mrs. Latusick informed me that Matt has a learning disability that causes him difficulty in his writing skills and capability. He cannot write for long periods of time, which may only seem like a short time to you and me. However, this is not to be misinterpreted for his knowledge of a subject or the material; Matt is very intelligent and bright. 

For the postcard assessment, instead of explaining key facts of the Acropolis and Greek culture in his written postcard message, he explained them to me orally. He turned his postcard in with a greeting, one fact, and a salutation. He verbally explained the other four facts, including making a connection between history and today's modern society, to me. I dictated what he said onto his postcard message. Matt met the two learning goals through verbal means as to accommodate for the difficulty he has in his writing.     



Student Y

	As anticipated, Rhodesia needed to physically look at the example postcard that I had made in order to help her better understand the directions and what was expected from her. Rhodesia was confused on how to make a general statement interesting without being bulleted. I explained to her that she can make the general statement into a question, such as, "Did you know that water is wet?" Once she understood how to do this, she turned all of her facts into questions. I reviewed the postcard with her that she had written and explained to her to pretend that she was actually in Greece. I told her to pretend that she is actually doing and seeing all of the facts that she had listed to talk about in her postcard. This helped her greatly, and she later turned in a great postcard that met the criteria from the rubric and the learning goal of demonstrating the accuracy and interest level of a postcard message. In addition, she also explained key facts of the Acropolis and ancient Greek culture. Rhodesia also informed me that she wants her future house to be lit gold at sunset like the Parthenon, so she is going to build her house of marble and iron as is the Parthenon. This statement is a genuine expression for taking an interest for Greek history past and present.     



Reflection and Self – Evaluation
TCWS Standard   
•The teacher candidate analyzes the relationship between his or her instruction and student learning in order to improve teaching practice.

Instruction and Student Learning and Improving Practice: Identify what you believe to be the instructional strategies and activities that contributed most to student learning. Discuss whether the adjustments described in Instruction Decision-Making were successful or not. How did your teaching behaviors affect their learning? Consider student response to explaining, giving directions, modeling, organizing activities, leading discussions, the pacing of the lesson, and the organization of the lesson. Discuss what you could do differently or better in the future to improve your students’ performance. Describe one or two areas of professional growth (e.g. instructional strategies, content knowledge). Identify two professional growth activities that would most likely improve your performance in the area(s) you identified.

	An instructional strategy that I used that contributed to student learning was finding a way to relate the history of Greece and the Acropolis with elements from today's society. The students, such as Rhodesia, like to know how the material that they are studying affects them. Having the students make connections, with little or no scaffolding, between Greek history with today's modern society allowed them to realize that our society models after ancient Greek culture and its history; thus, the students seemed more open to learning about the different buildings in the Acropolis and the structure of the Parthenon. 

Another instructional strategy that contributed to student learning was making the material that they were learning throughout my lesson relevant to everyday life with the postcards. These students are very interested with traveling and exploring different areas of the world. Because the majority of these students are of a low socioeconomic background, they have very few opportunities, if any, to travel outside Waterloo and the Cedar Valley area. By showing my collection of postcards of my past travels to the students, they grew a better understanding and motivation to do the postcard assessment. This could be because I offered them something that was tangible and real, the postcards. Many of the students, themselves, have seen postcards but have never used them. This helped because some students, such as Matt and Marcus, were excited to create one for th first time. 

To minimize confusion, as described previously in the Student Response to Lesson 1 and Adjustments for Lesson 2, I would have better prepared the students for what was expected of them in the computer before we arrived to it. I lost the students' attention and they lost focus once they arrived to the lab; whereas I had their full attention while in the classroom. By reviewing the expectations before departing to the lab, time would have been saved and confusion cut down. I could have saved on time by writing or projecting the answers to the groups' presentations on the board or screen rather than spelling out each individual word. During this time, I also lost their attention and had to ask many times to gain it back; however, it was understandable. By having another plan other than spelling out the words would have helped pace time during the lesson. 

In the future, I will anticipate that things will not work out the way I had envisioned, no matter how structured my lesson is. I will have backup and/or alternatives to problems, big or small. For example, I would have anticipated that the presentations would include large, foreign words to the students and that they would not know how to spell them. 

An area of professional growth, for me, is timing. I planned for many things that I did not anticipate to take as much time as it did; thus, I had to cut time on other activities. In addition, I plan too many activities in the amount of time given to do effectively and efficiently. The presentations were too much for the first lesson that I had to rush through them. A professional growth activity that would improve my timing and deciding the right amount of activities for one lesson would be to do a trial run-through before I actually teach the lesson. I could do this in my spare time and try to estimate the best I can how long each activity will take and how long I talk about subjects.    



Reflection and Self – Evaluation, continued

References and Credits: If you referred to other person’s ideas or material in your narrative, you should reference these in a separate section at the end of your narrative under References and Credits.  You may use any standard form for references; however, the American Psychological Association (APA) style is a recommended format explained in the APA manual entitled “Publication Manual of the American Psychological Association”.
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Appendix: List other materials you will be attaching to this work sample (e.g. visual representations of student learning, copies of assessments, lesson materials, or examples of student work).
	
· "Getting to Know Me" Blank

· "Getting to Know Me" 3 Student Samples 

· Lesson #1 Outline: Ancient Greece & the Acropolis: A Virtual Tour

· Lesson #2 Outline: Ancient Greece & the Acropolis: A Postcard Back

· Photographs of Lesson #1

· Rubric Blank

· Worksheet: Virtual Tour Blank

· Worksheet Answer Key

· Postcard Template

· 3 Graded Assessment Student Samples    
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