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The statement should accurately measure a positive or
negative behavior.

The statement should be applicable to all respondents.

The respondents should be in the best position to respond
to the statement.

The statement should be nzerpretable in only one way.
The statement should NOT contain a double negative.
The statement should NOT contain universal or

absolute terms.

The statement should NOT contain nonabsoluze,
warm-and-fuzzy terms.

The statement should NOT contain vafue-laden or
inflammatory words.

The statement should NOT contain werds, phrases,

or abbreviations that would be unfamiliar to all respondents.
The statement should NOT tap a behavior appearing

in any other statement.

The statement should NOT be factual or capable of being
interpreted as factual.

‘The statement should NOT be endorsed or given one

answer by almost all respondents or by almost none.
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The anchors should be consistent with the purpose of the
rating scale. -

The anchors should match the statements, phrases,

or word topics.

The anchors should be logically appropriate with

cach statement.

The anchors should be grammatically consistent with

each question.

The anchors should provide the most accurate and concrete
responses possible.
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6. Theanchors should elicit a range of responses.
7. The anchors on bipolar scales should be balanced, not biased.
8. The anchors on unipolar scales should be graduated

apprepriately.
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